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Background 



The Learning Assistance Support System, a grant project through the Fund for the 
Improvement of postsecondary Education sponsored by the State Board for Com- 
munity College Education, sought to review and clarify Washington Community 
College programs in basic skill education, 

Throughfour task force committees, local and system wide activities were studied 
Besides reviewing current operations the committees were charged with collect 
ing instructional resources for dissemination between colleges and determining 
policy recommendations that would assist local and statewide planning. 

The report that foiiows is the accumulated account of the task force process. 



Alan Torgerson 
Project Director 
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The 

Task Force Process 



For several years local and state direciors for basic 
skills and develomental education services in Wash 
ingion community colleges disc jussed the need for a 
Siaie Board for Communiiy College Education sup 
poned project. In 1 98 1 a Learning Asslstanc ^ Support 
System tLASS^ grant was awarded b> the Fund for 
ihe improver:ient of Posisecondary Education. The 
objective \\ as lo provide immediate assistance lo fa 
cuity members <ind administrators as well as review 
projecied needs in adult basicsKiDsfor ihe 1980s. The 
former mandaie initialed network and communica 
lions activities, Iniiiated staff development programs 
and established a resources coileciion and diserriina 
tion sysiem. The taiter mandated a projective siudy 
ihrough formation of four lask forces. The areas for 
study were organlzaiion and management, assess 
inenfr impac; of immigrani and refugee siudenis in 
mainstream education, and public policy. 

These task force commiiiees were asked lo cotlecL 
siudy and recommend policies and procedures for 
basic skills educaiion that would assisi local and state- 
wide ptanningdunngthe l9Sos. The commiiiees met 
numerous limes in order to determine parameters, 
define goats, design and evaiuaie surveys? and write 
drafi reports. Each task /orce worked independently 
with the exceptionof the Public policy group. They re- 
viewed ihc^Q^'y conclusions from ihe several reports. 

Formation of each task force was through inviiailon. 
liesides faculty and administraturs from ba;>ic skills 
and dcvek>pmental programs, d^ans of instrucilon. 
student services administrators, former students and 
College presidents were committee members. Chair 
persons were selected because of iheir leadership in 
specific areas Jim Benneii from l^elieue Community 
College as chair of ihe Orfjanization and managemeni 



task force, initiated one of ihe firsi comprehensive 
basic skills/developmenial programs In ihe stale's 
community college sysiem Hecurrenily Isa doctoral 
candidate in higher education admlnisiratfon 
Dr. Ellen Smiih is an expert In reading assessmeni 
and reading programs. She designed the readinglab 
at lligh!ine Community College and.is currently devel 
oping cuirtcuta ai Tt. Sieilacoom Communiiy College 
Because of her receni docioral program, she has 
Knowledge and expertise in lesting programs Julia 
Gage esiablished the \'ocaiional English As a Se 
cond Language Program f\'ESL) at Edmonds Com 
munity College. She is currently employed at Tacoma 
Community House In a volunteer refugee training pro 
ject whicliasslsis^'olunteeisstaicwide During ihe fall 
of 1982 she was a ^onsuliant lo South Easi ,^sian re 
fugee camps under the L\ S State Dcparlmeni 'u(ly 
Pilder is the c;irector of Disirict 17 (Spokane) attult 
learning program. The Bancroft Cenier. She is a past 
public school beard member with knowledge on 
polcyand political processes. 

The lasK forces \^ere given a mandaic to produce a 
dt>cument that woulct formalize recommendations 
ior basic skillscducanon and ossjsi lot cil as well asstii 
tewide planninj^ 

The original title for I he doc umeni was '^^ Framework 
for Excellence." As meetings and discussions; pro' 
gressed ii became evident that 'he framev^ork" will 
be In d continuous altering Slate *^-'flnfithis transform 
ing period. Thus the tiile has emerged as "A PItitform 
for Excellence. ■ knowing tha! for basic skills educa 
iJoninthecornrnunitycolLgcs^ steni thfinformaiion 
colle< led and polities recommended will tOad 
vle\^. revisions and reconccptualizaiions 
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Section I 



Organization and Management 



Section I 



Organization and Management 



Org.;nization and management of developmental progranns have been the con 
cern of over half of the community colleges in the state. New reporting structures, 
new areas of responsibility, altered philosophy statements and a reduced budget 
have forced many thoughts ahout form and style of operations. 

This section reviews philosophy, management modeis, funding, services and staff 
considerations, it also presents "What Makes a Sound Developmenfai Moder\ 



/ 

/ 

/ 
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Organization and Management 



PhUosophy and Purpose 

Mc^ttskcr iiiKi Tilkry in tlinr l>t)<)k Brt^iikin^ iht* 
Access Biirriers; A Profile of Two Year tiolleges 
saitf "AS txirncrs tt) aluCtttionut t>[>pnrtunitic*i ojc^ 
cUnniwted. Skuk^nrs m need of hctp wilt flnod ihc 
i iymirmnity < <i/Jt'<;t" ami greatly vKOi cri>atc the 
present problems of providtno itweU^pnM^nrol and 
reme^imi tratnintj " This luis t)ct urrctll 

One of the primar\'resuhs<>f iheopt^n door concept of 
iiclmiijsions in ihe \v'ashinj4U)n conimuniiy collej^es 
hasbeen the j4^owmg number of sliKlfnts who do nt)i 
orjusi barely fulfill iradiiional enmineeTequirements 
Tht^re <ire. \i\ U\ci estimates which suiigesi ihai 
between <ind 5ti r^erceni oi (.t^mmuniiy collej^e 
stiKlents neetl hasic bkiils ret]UJred ftK collej^e te\el 
ctlutantjn No turrt^n* evulente suj4^^ebis ttitit this 
tren^l will soon t banj4e 

riiilosophicaliy ii wc^nltl appear ihat ns etiucalors we 
musi t>ei;uKletlby the concept thai etiualnecess;intl 
etjual opportuniiy tolefirn are more than lanj^eniially 
related I hub ihe f>r<*mise tinderlyinj4 sue tebbfo! or 
^lanizin^^ and mann^4ln^^ of t)asic skills and tievelop 
menial etiucation prt>j4rams is concerned wuh hoih 
Ihe p^omcjiion antl prt)Vis!on of j^reatt^r educaiiona! 
opportunuy <irid tiuality rather thaI1):^sl >^eiiirj4 in ore 
sUKients inu> collej?c^ 

,^ stronj^case maybe matic^ for claiming as Irautiulent 
ibose sysienis thai admit ihese students ;md tht^n 
eilher fail, pass or friisiraie th<*m into with<lniwal 
wirhoiJi senously assisunM them m ideniiryinj4 fi<**l 
meeiinj? their Ienrjiinj4 nt^eds 

on (he olhei h» ' we are aware ihai mt)St commun 
ily < t)llt!^es in tins state have fairly similar missions 
andth<)ial!iiav( bimilar^(>als Vet when the or^aniza 
tionalstructur<'of our various insiiiuiions IS examinetf. 
tremtMi<k)US vanaiu^n be<v>int*s apparent 

r-^rom Seaiile Ccniral lo WaiJa walla our t (jmrruiniiy 
c tjllej^es havt' initiatoti <ind imj>lemented <lev(^lt>p 
nricntal/iemedial course^*; antl proiirams for the aca 
tlemit ally disadeant^ij4ed Wearc^all tiwartv howt^ver. 
and musi conitnually h<' mindful ihat simr>^V offenn^ 
courses afui prt^j^rams will not necessarily solve iht* 
problem Tht^ iimntunon wh^ch really welcon>esth<'S(^ 
studt nts must ck arly define its puri^ost^ !o serve this 
populaiion 

Moiplu^i, kffer an<i uudke mtiicatt^ thai a clt^ar 
definition of pui|K>se IS basK loeciut ational [)ro^rams 
and planning An or^ani:^atk>n will find it diffic dit ki 
act^omplish a pijrpt)se unk^ss lis polK^rs an<l 
[>hik>sophy support that [jurpose If causuij? k^arnin^ 
♦t) occur in ihc* dev(1o|^rnenltil stutk^ni admift(^fl 
ihroufjh Ihe optm tfot>: has ht^torTic* one of ihr 
I)*itaarv M^^als o\ an msiiiuiit)n, iht^u th^^ doIk^ics. 
procetUirt^saiul pJiik>so|)hy <>f thannsiiiuiioa must ht^ 
conj4rutvit 

Subst iihJnj4l*>lhisljii(M>fihnu]4ht i woand a half \ tvirs 
aj4<>. when Hellevu(* t;ommuniiy Collo^e waj^ analvz 
inj4 and r<'or^ain:^m^ its drv< lopuuMilal t'<tucation 



opporiuniiies. services and instrudion. the first task 
wiisto tiefineforiiself Ihe jieneral term "tievelop men 
tal education ^ I he ct)mmiitee t harried with ihe res 
l>onsibility of acct)mplishinj^ ihis iask<)(lopk^d ihr U>\ 
lowing definition/ A syb/emt/rj^ / jrotesso/jubfrat Uon 
aiK* serujccs tk\sjt;nediohr*ntjsuui<'nrbk>ihcir/tdJesr 
poiciuitil, incluiiCii m /h<^ pnxes.s are t/ssessmenf, 
counse/inp. cour5cuH>rk cind or her sup[)ort services." 

This working definition was lah^r clarified lo include a 
tisiinj^ of populations of stu(lents who were tic a^iemi 
cally tJefidient ortlisatfvant<ij4etl bui pc^ieniially t apd 
bleoi learning skills t)r t onccpis i<iuriht in t olk^j^e pro 
j4rams 

The Learning Assistance Support Sysiem Projeci has 
adt>pied iheft>llowlnj? <is a definjtion I3(^vek>pmcntal 
et1ut<iiitjn lb <i learning? assishmt buppurt sysiem for 
atlult learners ihat j?ives aliention lo ihe fulk^si possi 
ble improvement of abiliiy through jlK-a< tjuibiiion.<k' 
veiopment. rcrnetiialion. mainten<nu t-and r< ^ leu <jf 
personal learning skills 

A Juriher t, Janfic<iiion of tIe\'eIopra<*ntal c^t1uc<iii<^n 
(k^fiiU'S ihrt^e artNis 

I, 1 he achlevemeiu ot basK < omiK-tcnt irs n rr<jd 
ing. wnimg. lisu^r^ing and bp(Mking for i:SL siu 
(ients, and inaihematics 

2 The preparation for entry ink> ficademic or \'oc<i 
tional programs I ht^sc^ int'hj<k' r<iibing babit edut <i 
tional skills m residing, writing, mathcMuatit b <uid 
biudv skills whit h meei pic^rt^pjibitt^ needb ihcii uii! 
insure^ SiUt t-ssful pt rk )rman< rtiorn tlir beginning 
10 ihc end t)l training 

.1 t he assistant wiili M)ntinuing habit skills <uid 
learning needs through 11 iit)nng<nul other st^rvi^es 
wjiich support formal atviftcMTiK or voc<iiit>naf 
programs 

In order fc^r institutional and publu understcuuling ol 
community t t>llegeb the Task i-orcc* on t>rg<ini:^<Uu»n 
antl Managt^ment sees a neetl lor it>st*tuting a fKibiit 
rrlciiions (^)inpaign 1 he pr(ic ess ot shcUing infnrma 
none annul be ovt rrmphdsizt'tl NoiiMttcr lu^wrcprt- 
sehtativc ari inbiiiuiion<il polu \' ii^iiknig ( onamtt^H' 
timely and re^e\'ani information regarding i liinige m 
polit y, enhanc^Miient of edut dtioniil philoboph\ and 
shifts in em[>hasis cmd rt sourc utilisation must be 
pro\ided 

It IS cilbo of gredl Lni[^ortaiK t^ in shdre on <in insittu 
ti<>n<ii liasisfhe t'voluciiivr restJlis ot iiny dev( lopnu-n 
tal program (Mff)rib I hisisc\spe( ^alh nnporkmidoririg 
these days of sevtTC^lv tlwmdlmg r('S<>ur< es lo be 
open lor St rutmy t rHictsm <md t one erh is t\s mipor 
lant yjsvinv ^ictoftides ihat mjghr i><* dirc^t fed rowar*^ 
(ie\'( lopun^nicil nfk nngs PrtJgr,iinv ii ihey <ue to be 
Itnnk'd. Si U)ulf I v^tlidiite (hesrrvingoi lecirning nee< Is. 
onl\- Jor d(^vek>pjnenial students vn t ordjng to pro 
gram definition atid purpose, bui also Eoi tlu>st* sjafi 
cUid frit ultv who tire i I part oMhe siudenis' li\'es 
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If. in laLt. the commiinny collejie is a response to ihe 
need lo provide ihe eommon man wiih an edueaiion 
whieh would oiherwise be tienied* then this state's 
basic skills and developmenial ctlucation programs 
and opportunities must bean inicgral pari of ihis con- 
cept anti need 

What Makes a Sound 
Basic Skills Education Program? 

Philosophy 

1 An expliciily Slated Ueveiopmenial education phi 
losuphy Icddmf^ tu puJicy pubiiK>ns for public un 
derstanding. 

Administration 

2 Undersianding. commitment and support from 
the chief executive officer of the rolle^^e. 

.i. Morizontdl acccssibdity of dU academic and vuca 
tiondl programs b> the designated developmen 
tal education manager/coordinator/ director 

4. ResponMbility fur Adult Basic Education (ABE), 
General Ecjuivalency Degree {GBDl English as a 
bc*t ond Language iEbU. higl^ school completion, 
tutoring and other basic skiils assistance for pre 
entry or instructional support by the developmen- 
tal educaJion manager/coordinator/ director 

Funding 

5 A student/faculty ratio of no more than 25 i 
6. CategoriLdi funding for the developmentaleduca 
tion program. 

Assessment 

7 A college entrance assessment system with spe- 
cific basic skills diagnostic testing which screens 
students nerdin^? further basic skills educaiK)n, 

instruction 

3 A clear and explicit student attendance policy 
9 Flexible self paced learning opportunities that are 

based on mastery of learning concepts 
to A pMri fur implementation of comt)Uter managed 
/ Lujnpuierai?sii?tetl and t ^mputcr rc'ct)rtikeeping 
systems, 

I ) Acentrolt?.edlocationforDasicskilis.de\elopmen 
tal anti ietirning support ser\icei? whenever possi 
ble. 

Faculty 

12. A basic skills instructional faculty, who have diver 
sifieti backf^rounds 

M. An active staff dcvclopmcnf plan which Includes 
Ihe involvement of allacatlcfniL tind vocatjonl fa 
QuWy fvUu\ e to learning ^Kill^ needs and teaching 
btrate^ies for nontra<ht]onal students. 

Support System 

i4'^t3irect antl referral counselor assistance tn assess- 
ment, crisis intervention, college/community re^ 
sources antl next step educational or employ 
mcnt planning which recognizes both the cogni- 
tive and affective ncetls of stuticnts 

15 Initiation of a college <ievelopmenral etiucation 
/learning supi>ort Atlvi.sory Council that encour 
ages program cvluation. policy antl goal tilrec 
tions. anti the colleges responsibility relative to 
meeting learning needs oi developmental stu- 
<lents. 



Commitment and Funding 

1 he dependence of American society on Its commun 
ity colleges IS clearest in the college s basic skills func 
tion Legislatc^sand other public members who hold 
the purse strings in our nation arc understandably 
tired of paying several times over for the teaching of 
reading, writing and computational skills. This knowl 
edge should be acquired at the elementary and high 
school levels. Nevertheless, there remain multitudes 
of people who reach adulthood without learning 
basic literacy and computational skills during their pri 
mary and secondary years Society has two options K 
can continue to assist the nontiterate in skill develp^ 
ment orjt can toss them Into the trash heap Cornfnun 
ity colleges are institutions of last resort for maKy indi 
viduals and the services must be maintaim?a, 

Support must also be expressed ft^r ajelc^se relation 
ship with high schools. Esiablishni(>m uf proficient > 
exams prior to graduation will l3^in to solve prt)l:> 
lems for our younger crizenshowe\erJherc re fnsjini? 
a great backlog of ad ulis uht;,musnm|>rove their ^Kill 
deficiencies. These individuals will need educational 
basic skills assistance through the igsos 

The state of Louislan?)Tecentlyspent two years stittly 
ing their needs in remedial education They tiiscovCr 
ed that funds generated by developmental programs 
were not being reinvested back into the tJrt)grams, 
Real institutional commitment to developmental edu 
cation was'not occurring State support and instiUt 
tional commitment are clearest when enrollment rev- 
en ues are reinvested Into basic skills programs estab 
lished by soft money funding sources. 

The Louisiana Task Force rccommenttetl that 
funding formula for tlevelopmeni<]l etititation be 
consistent with lower tlivlsion unciergratiuate stutient 
support and that funds generateti be spet^t on the 
program which produced the revenue 

The t>oint to emphasize is that basic skills. dc\eUjp 
n^ental anti ic-arntng assistant c etiut *jtion l)e a top 
priority funtling item There must be local finant ial 
support institutions simpl> cannot skmi the funds 
generateti l/> these prt)grams ft>r other areu^ solitl in 
vestment will yiclti inerea.st*ti retention anti increase* 
student enrollment for suect'etlinp ttti^int-r 



Student-Faculty Ratios 

Small class seizes contrlbott^ tt) a ^Uf>pt>rii\t' learnmg 
environment, an esi?enti(il ct^mponent of an> basic 
skills education program t bereft )rt\ it is ret ornnu lui 
ed that developmental ctlucation courses in ISnj^lish. 
reading, mafhematicsandstutiy skills htdiiriit,e<nt> '<2'i 
students per class Each class stit>uld he intiividual 
ized using the systems motie of instrtjcrion v/tth one 
Instructor antl one p^ira professional aidt- Tutors and 
volunteers mayais<)hc usetl foiicl|) niwt thciiidivid 
ual ncetis of students in cases it is uh.st)luiely es 
seniial that the objectives the tour.se \n- t learly 
undcrsioott by the stutlcni a course syllai>iis pro 
vitics rct^uiretl structure. 
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Services 

Tht* scrvuH'S pruvidecl by a developmcnial profirarri 
shoufd include basic sktlls courses in wntinj?, readinj?, 
spc-akuifl, Itsiening. maihemciiics and siudy skills. In 
addiiion, th'^ support componenis of an accessible 
ruional pruj^rtim and ctninselmg center is requireil lu 
proMde compreheribiveness for studentb enienn^j 
Ihe Washington communily ctjUege sysiem with 
bkilb madequaietubutceed in an academic or voca 
tional program. 

Althuui?h lievelopmental programs wiil vary *rom 
insijiuiion loinsittuinm. the primary concerns oJ each 
musi be ihai tt meets ihe basic skills needs of ihe 
population and thai H be well coordmateiJ with the 
mstiiutional divisions which it supports 

Objectives 

The objectives of such a program are- 

1 To provide a comprehensive, structured program 
to strenjjthen all basic skills necessary to succeed 
m college 

2 To piovKte skills courses which maximize aca 
(iemic'and vocational success through small group 
instruction and individualized assistance 

3 Toinclude the support services of counseling, tutor 
ingand advising 

Placement of Students 

A comprehensive, campus wide entrance placement 
testm^i program is the primary tool for directing stu 
dents to a skills prtjgram Such an initial assessment 
should include an evaluation oi stutlents' En^^lISh, 
reading and mathematics abilities In ailditjon. loun 
sclors anit fin ulty should cletirl> coinmiinic<iic tlu^ 
necessil> of c<jursesso that untlerpreparcii btuiletitb 
are directed to these classes 

The Program 

English inMrut tlon - Rnglibh bkillh courses hhouki 
emphasize vt riling profji icm y iMaccnientufbtuileiils 
in the lievelop mental Cnglish skills clciss shoulci l)e 
based utjon the institution & plticemenl too) Satisfot 
tory completion should he required for the student \o 
progress to college level English courses 

MathemaUcs I nstrtictl on— Developmental miilhe- 
matjc, a course emphasizing basic ma liie ma tics con- 
cepts, should Ije based on the mstitutton's placement 
tool antt required of stutfents who plan to enter a pro 
gram whicii contains inaHiematics or science in its 
required curriculum Satisfactory completion of (firve^ 
lopmental mathematics should be required for the 
student to ndvcince to College level mathematics 
courses 

Acattemic study skills instruction— This l)a.sic 
skills course is ctcsigned to helpstudenrsitevelop the 
necessary stiniy skills to succecil in college This 
category sJkjuI i aU<j include college orlent<irloa tar 
cer information, value.** ( larifu ntiorumd an emphasis 
on gOiil setting <in<Ule( ision m^ikiug 



Heading Instruction— Develpmental reading should 
be required of all students who are enrolled m deve 
lopmental Englisti or who fail to achieve a level of 
reading proficiency deemed appropriate on an ac 
ceptable reading assessment tool 

Atademic Competencleb-Btisic tumtjetent> at 
ttimrnent should be tiie raisi>n ile cntre of all basic 
skill »c(jursewOrk The competencies tu whk h an tilie 
gian^.e is subscribed is presented in the At)t)endlx 
{page 37> 

Advising and Counseling- Bach student should be 
assigned an academic advisory and should be re 
quired tp plan her/ his academic program In conjunc 
tion with this advisor In addition, each student should 
have access to a counseling center sJaffed to provide 
individual or group counseling 

Counselors may aid students by reviewing goals, 
"commitments or attitudes while encouraging stu 
dents to make their own decisions. 

Tutorial Services— A tutorial program provides assis 
lance for the students enrolled m the developmental 
studies courses but also becomes a supplement for 
students in any class thtough individual or small 
gruup assistance. Tut(jriai programsmay employ si u 
dent or peer tutors, Cjuahfied volunteer tutors, or "prt^ 
fessional" tutors. The tutoring coordinator should he 
responsible to each academic department losecMhiit 
faculty take an active role in selection and supervisitjn 
of tutors Tutor training, be it formal onnformal, sht^iiid 
bi* tiK* responsibility of the tutorial coortllnator 

Students — When st udentsaie placed uMJiie i>r iTK>rt 
of iht skills classes tU cordmg to the entrance assess 
nicnt. It IS rccomnieniled Uuu r(*gulai collc^ge le\ el 
coursework be ctelayed and a re evaluation of skills 
be made beforeenroKmc*nt in regular college classes 

Student involvement ts essential to basic sKllls anti 
(ievelupmental eciuc<ilion Instructois shook! f<jlluw 
up un student <ibsences to em uurtige stuti(?nts tu 
return to class. Although laboratory courses niti> Ik* 
open entry/ open exit, it is emphasized thai structure 
lb still trittcal Man<i<itory atte.idame in UitK>ratof> 
courses iS recomrnentieti 

The grading system used for developmental ct>urses 
should be consistent with the grading policy the 
institution Student evaluations should be requested 
s(j thai prt)gramming and instruction can (jvolve to 
meet changing student needs Because students 
transfc*r to othc*r institutions, it is also rc*commentieti 
that institutions develop a uniform system ft)r 
recognizing the* completujn t)f exit criteria 

Staff and Faculty Selection 
and Tralrdng 

Staif <ind I {ii ult\ selCi tu>n{indtr<iining is critical tu the 
sucL c^ss of <iii\ tjfistc skillst du( tition prtJgrtim horef 
fecii\c programs only instructors tind support staff 
who are ( (jminittcd tt> this <irea of eductition shouUi 
bealUnved kj teach und assist in the |>rugram Eac hin 
stitution should select instructional staff biisc*d on 
* thi ir own t^hilo.sophy tif traslc .skills <ind developmen 
t<U c*du( anon 

f 
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StHeLhonciiteria fur ali prognim directors. Insiructors. 
aid^s. ruiorsand clerks should be clearly established 
Paraprofesslonal aides should be compensated ac 
cording to the state civil service classifications For 
most rle\ elopnientaJ programs paid teaching aides 
should be classed as instructional technicians Tutors 
should also be adequately compensated through 
either salaries or academic credit. 

Since many college teachers lack professional train- 
ing ond experience in developmental education, 
ongoing training for faculty is very important. The 
training program should be well planned and should 
utilize, whenever possibleJnstitutional and statewide 
resources. 

A well developed staff/facuJty trainmg program 
should include; 

1. strongodministrdtivesupporttor well trained deve 
lopmental education faculty and staff. 

2. Activities and practices that are consistent with the 
institution s philosophy of basic skills education. 

3. A director or coordinator who works with an advi 
sory iiroup to provide leadership. 

4. A wide variety of activities 

A. Orientation sessions for the institution s entire fa- 
culty in order to inform the in and capture their In- 
terest. 

B \Vorkshops held regularly for faculty, aides and 
tutors who work with developmental students. 

C Team visits to other institutions to review exem- 
plary programs. 

D Grants for staff to develop special projects 

ts Travel to meetings, conferences and conven 
tions. 

e. A professional development plan for each staff " 
and faculty member. 
3 Appropriate in.„entives and rewards. 
5 Adequate funding. 

7. Involvement with the institution s overall program 
evaluation. 

8. Evaluation of training as pari of overall program 
evaluation. 

A deveiopmenial program should be administered 
by a director wiio will manage and supervise the 
operation as well as coordinate the various 
components and who reports to the academic dean. 
Additionally a lead instructor/ coordinator for each 
a^^ademic area (reading, writing, math) sliould report 
to the appropriate college division 

Finally, the stale Board for Community Colleges 
should provide a state Coordinator to assist colleges 
and faculty in their staff development needs. 

Advisory Commlltee 

A DaSic skills, developmental and learning assistance 
education advisory committee from the academic 
rmd vocational divisions as well as student support 
services should be established on each campus. This 
committee should review campus policies procc 
(lures and impacts on these educational programs 
The committro is responsible for encouraging the 
whole college to recognize that this educational ser 
vice is the "hybrid^ of the college in thai it functions as 
an academic and student service oriented unit, it is a 
vu * link to all programs 



Admlnlstrailve/Managemenl Models 

Similar to the reaJization thai there is no one mostap 
prcpriate teaching methodology or learning style is 
the reality that there is no one most appropriate way to 
organize and manage a developmental education 
program. Appropriateness is at best situational and at 
a minimum circumstantial. In reviewing a number of 
programs throughout the state this task force was 
impressed with the variety of models and manage 
menly^organization systems serving as the basis for 
these models. 

Every institution is different, utilizing a variety of 
methods to accomplish its goals. There are different 
administrative structures and decision-making appa- 
rati, varying levelsof commitment to different learning 
issues, diffeiencesin program mix, and, most Import^ 
a ntly. differences in addressing the conce pt of serving 
developmental students. 

After considerable brainstorming and discussion the 
Task Force on Organization and Management feels 
that in spite of the aforementioned differences, there 
are a number of concepts that underlie what we 
would consider successful programs. On page 3 
What Makes a Sound Developmental Education 
Program? lists ts items. These ideas should be con 
sidered whether the baslcskills program is itself a divi- 
sion, a nro^ram In a single division, or a program that 
operates Interdisciplinarily across two or more divi 
slons. 

It is our firm belief that no successful program car^ 
exist without a serious consideration of a majority of 
the reviewed concepts In this section. These aire the 
prereq uisites that undergird any basic skills and dcve- 
topmental learning assistance organizational 
..^ heme. Organizational plans are important and are 
simply ways in which these concepts can fit into the 
realities of our various institutional reporting relatiotv 
ships. 
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Section II 



Assessment In 
Developmental Education 
Programs 

Assessment and diagnostic activities exist on every community college campus 
Thissectloaldentifies current testing instruments in the areas of college entry, writ 
ing, reaching, math. i£SLand vocational screening. Comments on the effectiveness 
of the various tests were solicited through a survey with the results being included 
in the paper 

Conclusions and recommendations focus on the need for coordlnatloa resources, 
policy and.e valuation. 



Assessment 



Iiitroduclion 

lit ftu'sr <lays o( iiC(7)Ljnuihihiy, iisscssmt^nt plays tin 
Lni[)ortant r()l<' m new siinkMits" eoiicntion li is coni' 
iiu)ni>i<icc Jor the washinj^ton community colleges to 
use ^^:s<'£isnKMll nietisures for plaeing siutlenis into 
v<irn)us levels of wnim^ ami compLitaiional classes, 
njui^nuhii*. JiU'iisurt h .ul uscii lo further lUcnufy spe 
nfu ikjK iL nt-H hinr(.aJin>^. uniin^aml niai hematics 
suitlcjiis brntfii bemuse Ihtir titiss .sele*- fjons ap 
pnjximuU tlieir ol t ajxihihty IhkS pronioies a 

learning envtrt>nment anti strategy which enhances 
the poteniial for success 

This review of assessmoni an<i tliagnosiic measures 
tn tht' < onirnumiy college sysiem exposes ihe inter 
t^st, varieiy anti et>ncern held by aclmlnisirators and 
faculiy livery c ollege has designaied assessment in 
sirunienis for cleierminin^ hotii class placemen! 
levels ami ediK ailonal clef>ciencics, 

Daia for reviewing assessment was obtained through 
survey Art^as reviewed includcfl college eniry* read 
mg, wriiing. matht^matic s. HSL,scveral vocational pro 
grams and an "other caicgt>ry which focused on 
stud\' skills, spelling, vocabulary and readiness lo 
lake <mo tests 

In each an analysis of responst-sis presented. It 
should be nonul mat sopiC rneasuics are lisicd \n 
niort* ihan one set iion l\^causc one college may use 
ihcK Sling instrun^cni for entrance wliile another may 
liSe It for specific diagnosis. 

Last of all. theuiforniaiionin tluMlcscripUve char is is 
hiised only on ihose rt*S[)c)iises from the survey form. 
The t ross reference nuurix <H>nialnsa more compre- 
hensive listing of tests. iMscrt^pancy exists because 
some t c)ll< gc s iIkI r^oi rt S[)Onct to the initial survey 
sent in November. 1082 The survey tievclopetl the 
more <HMnplet<* ck sc rlpttvr c harts with the com 
RKMiis rt^lating k) the purpose ot the tcsi. wht) the test 
is lor afi<l us eff(H*nvf^nt^ss 

Limiiatlons 

l-.ven ihough the Task Poree on Assessmen. at 
temptetl to obtain comprehensivt^ inft)rmanoa the 
data IS limitt.<i to those colleges thai parucipateti antl 
litniteil by tht^ am<>uni ui information r>rovidcd by 
each ct^lloge. Some tx^mnitmity colleges respontled 
with detail<*<l mkinnaiion while others provided only 
sketchy reviews Some <l(*partments or ttivLsions 
within a t ollege provuletJ more iiiforination than oth 
< rs Th<'rt fort\ the conclusions anti recomincnda- 
lions Will ImiiUHi to a reviev of the information ob 
lainetl 

T!iis s<\ tion IS <ii^o liniiTed by tts intent. E^e< ause the 
siirv<^y sought mforn^ uioti only on entry. diagnt>sti(* 
an<i vo< fuional asst ssmcnt resources^ several imfx^rt 
hhf assessment art as vvilt not be mentK)n<^d Person 
alitv inv(Mitont^s as w<"ll as ass<*ssm<mi of Ic^aniing 
sTvk\s lif<' skills and caret rs art^ not iru lu<ie<l Tesiiilg 
for watvt rv an<l course t rt^<lit t^<|invaKMicic\s arc not 



addressed. Although ESU* ABE. GED and high school 
completion tests are mentioned by some colleges, 
this report does nol give an accurate review of testing 
done in these areas. Moreover, information is not pro- 
vided on academic or classroom testing procedures 
used In Washington communily colleges. 

Finally information on comprehensive and complete 
assessment strategies is not available. Th^ question 
was asked but this vital information did not surface 
through the mformatton collection technique. 
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college Entrance Placement Tests 

Seventeen communny collet^eb indicdiuO Ihtil funeral vnuy pltiLcment n^blb tire used to assess student 
academic skills. Ten coMeges reported iwu ur more lesis dre evdludteU for pldcin^l uulividudls in r^ii>ilish. 
mathematics and reading courses. 



A listing of tesis include 

Community 
Eniry Tesi Colleges 



Washtnftion Pre College Test 


14 


Compnrailve Guidance and Placement 




Test 




Self Assessment Insirumenis 


6 


scholastic Apiltucle Test 


0 


Amencari College Test 


6 


General Apiimde Test Baitt-ry 


2 


Clark College Placemem 


I 



Nine colleges provide statements of tc»st effective 
ness Their statements range irom very effective to 
questionable. However, the tests generally appear to 
be meeting the intended purposes. 




Review of Entry\ Placement Tests 



College 


Test 


Purpose and/or Population 


Effectiveness 


Be Je\ ue 




Assess aJJ new students enterJri>t te^idrng lal) 


OK lur ^r^;ss plaLejTieni 
Often iJlves unrealistic 
■pat alter seores m feadlnrt 
and eornE>rehen;;loti 


Cen'roJirt 


Woshingion Pf<? Coik^tjc 
ComparotKc GuUl^nt u omJ Placement 
Scholastic Aptliiidc? Tesi 
American College Test 


Placement ot now stuctonts in tingtlsh 
mcitti, F(!adinf^ 

Pli;tement of ncK\ students it) tin0*sli. 
math, rt^fictln^ 

plaetJment of new students In Enrfllsh, 
math, readmit 

plat emetit of new sTUd<'nts in 
readln^^ and wrlHn^ 


Ar> Irwikaior of sut t ess 
Effeciive f'^r placenieni 

(?ood to sirM <mi those vvhiJ 
iiee<I <levetop>metmil courses 

Good to s^to OLii those who 
ne<*d d<'velO|>nK'nt:)l course s 

Oood to sf>d oui thojie wlio' 
need dcvHomeofal courses 


Ft Steilacofjm 


COmi>tirat*ve Guidance t>ml PidLement 


Assesses ne\v students fur rca<Jm^ f ituJ riiin>t 


^juesiK^ruil/k^ 


oiymfiia TechniCcjJ 


comparative <>ULtantc and HaLemcnt 


All nevx students Utf plat emenf jn maiti 


Ver> eilett*v<. 




' oiTuriOnUy CotlctJc A^scs^rnctit 
ProtJr<im 


Piatt' mem uf all AA, RicfiiroMics. nursiiit;. 
office c>ceLt|>aiU>ns,elvll tech, and human 
ser/Jces students In matli. l^tirfllsh and readln>t 


Tiif* ends ti* leli 


Com m unity 


OencfaJ ApiitiKle Test [lattery 


Given to posi t)l0i students 


<iood for some oihers dim i 
follow suggestions i'rof^hi>niv 
will stop dsinti test as It is 
hecommji more buieauf r^UK' 
LtHrKififl for soM>eJhmt^ t'ls*' 




Comfhirat^vo Ukitclanco dtul HcKemeiU 

washinflion Pre c:olleilc 

Self Assessment Mtvisurcmtrnt 


Plattmennn t^n^hsh Ijiveniuas man> 
siudrnts as p>c>ssil>te who rejiister 

Placement in Knghsh t^iven u> as mam 
smdcnts c*s pnissitrte ^vho re^sJcr 


\\ i.tfk^ vxei^ LJi i. 4/U|um alujri 
wtd) reading ^ruf es on Nelson 
[ Vnny Test 

\\ orks w<-il in < oiijunraiion 
wMh readiiirt sfoieson Nelson 
Denny Irsi 




Comi^arauve OuiOancc ami EHaiement 


piat<nieni uf xuLaii^^oal siuik'iius 


<»u<->SLatit dlu>Al^^slK inlor 
matUin oni omprehension 
Skills 




Community t,t>llejic Assessment 
Progrjim 


<ji\ eft U*4i\\ iTit^'un^ stud('riL<^ ^vitluuu 
Wfishiiifiiori t'ret ^>llr^^e s< ores 


Is ci Uf ptL>>tfciiti and jis 
elfci Mveness wtU he 
de^errntned .it ilie end of the 
v<Mf n*rrt ti 
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Assessment Reference Chart 
College Entrance Tests 
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Writing and English Tests 



All cor sjnity colleger arc UMngt>neor more uf the 23 teM& ItMeti ti> a&ijcss ncNV Mutientij wrinr>riikjl]ij. KusuJiij 
from leMingarf? usedfo^ three purposes, for plate menHnd[>pri)| >ridtt." Li>urseijJt>rtiiagno&nL ondly^^js. cimUor pre 
/post teste\ aluation The t>pesof teMb range from Mdnt-ldrUizeU hums KA>rnpdrtiti\ e Guidance ami r'lact^jncnn 
and writing samples lo "in-house" mastery lesrs 



A listing of (esrs include: 

Community 



writing and English Tests Colleges 
wrl[ing Sample /"ln>house" 

Assessment Tools 2 1 
Comparative Guidance and 

Placement g 

Nelson Denny Reading Test 8 

Washington Pre Collefje Test 8 

wide Range Achleveme it Test 5 

Basic English GrammarTest 3 

English 3200 3 
McGraw-Hill Baste Skills writing 

Test (B) 3 
Community College 

Assessment Program 2 

College English Placement Tesi 2 
Cooperative English Placement 

Test 2 

Individualized English— set J 2 
Iowa Test of Educational 

Development #3 2 
Learning Our Language 1500k I 

Mastery Test t 



Learning Our Language-Book ]| 

Test I 

Pre-Tesi. Gok\ and Green Pook 2 

Relevance of Patterns 2 

Scholastic Aptiiude Test 2 
Test of Adult Basic Education 

tTABE> 2 

American College Test i 

Follett and Company, pre GED J 

Pre-Test: Help Yourself Testbook i 

Random House 1 

Test for Standard written Enghsh i 
Langan s sentence Skills Diagnostic 

Test 1 



Seventeen colleges provide statements regarding 
test effectiveness. Their statements rangc<t from "still 
a bit early to teil" to "great for individualized writing 
program." The comments on the effectiveness of the 
plethora of tests ranges from "questionable" to 
"excellent " 



Review of Writing and English Tests 



College 


Test 


Purpose and /or PopulaHon 


Effectiveness 


Big Bend 


Nelson Denny Heading 


Hough pj4>ccm(;nt instrunit^nt InHt lEn^li^ti 
classes Oivcn to now aciKJcinlr students 


OK tii> tJ roogh ijJt>L<rment 
l.'isrrumc'nt 


cenir^iia 


Washington Pre CoiJegc 

ComrJorotKe OitiO<)nLe onil HiiLt^'mon) 

SchoJasiic Apmu<le Test 


l*J(icemenT tjf iit'w ^^ludt iiis into Einglish i j^issc^ 
r'Jdt e me nt til r.ovv stuJt^ms into E^ntflush i Jesses 
Pliieemem <if now HuUt-nis ir»to Ln*<hsh < hi.sws 


t.ffcctUf in fil.il fni<. nt of new 
students 

EiffecTive in uUiiemLnt of ai \\ 
stu<]enis 

rfk'iiive in fjliKcnK nt ui new 
students 


Ci.i1ktmbia Bdsi-i 


m House insirumcni 


tdomUkoiiun or Modems ^%t\iknfhs<^s Pt^rstinol 
jjrr>5{ram can ihen Ih' <}t'^u?nfd 


oreoi formiLvidiKiJizCii 
wnim^ nrrr^rain 


DistrKi 17 


Leomlnfl Otir f ^^nt^i^agc 
Book 1 Masicry Tcsi 

Learn jnf{ Our Lan^^uat^c 
EJook 11 tcsf 


Pre anU P"^i hosx (Itin^ cU>ssr> 
F*r(Mcsi tor OKI > Students 


Ktic^it for ldeniif>ing vvh<ii 
siu<ienis need 10 knov at ihe 
lieginnin*< of caCh fjuarter 

Itxcellenr f*>r OilO re^xlmoss 


t'l sieMacoi m 


Kcicvancc Of Patterns 

compormlvc Oukl^nce ami Hat fniem 


Klenilfics Sluticni pitr^ronis m .in huJivKluahzcd 
selling 

j^l<i( e> Mudcnis wlxiinu nU 10 t^iko r.nghsh 
oEasscs 


I'Ak'i tive 
Oocsnt ^nohk- 




Mc4:>raw Hill i^dsic N^rltinK Tcsi iii> 
rosl Adult EWisic ti<Jut,<>lion 


1 *\tU vvni'ni i-ii siodriii> ililo Lji>^i^»li k hi^»s< > 
'Uii. ('inonr i>f Mmlonts inut i m^so hn pre/ 


ukntilK ciUon 0I M nif'n^ i 
tctt\*it^ cipf^roprMie 10 c^^ufse 
le\*el> A< t ur<»T<* for plsx einent 
iji Colk'^tt" w'riim^ Les>;i< {ii 
r<ik' ffjr <k'vt'tO(>rneni*il levels 
of E>n*<risli 1 >i><'^n,T trM wrirmg 

OK AH KiutW vHid e^KN lo 
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Review of Writing & KngHsh Tests (continued) 



NMJung .Skills leM itrihoust') 



Test 3 ^correctness of Exp«^ssiori) 



Hiicrcment of studcnis wiihm PS wnilng 
courses or wrlUngJab 

MncciDent of students wiihln D S writing 
courses or wrLiingltib 

For eritry \>i ne^ siudents Into English ioi 



StiJI a bli early lo tell txji 
seems to be working well 

Still a bli early lo tell t>ui 
s^ems 10 be working well 

Go<m1 Urt pLOLcmerM purposes 
to see U students are ready for 
English 101. 



uo^er L.iJiijnJt>jt» 



ojUege btLt^ush I'Jfitcmcnt lesi 



OjJJegc En^ish PLcM.emcnt Tcsi 



liasic English Gramr^ar 



uivcn tu t»U students enryliir*g m iht ^.oinrKjSj 
Uon 101 i03sequence 



(.^verj ti> fiUsiudenis enrolling tn the omposJ 
»*on }0i }03s^(juencc 



CrHerion teCereneed 



OK LngJtsh ucpartoDeni does 
place siudenismio classes on 
haslsoC wrhingcompeience 
They use this tesi for screen 
ing I 

OK English DC part orient docs 
place siudenis inio classes on 
hasisof wntH)geompeiencc 
They use ihls lest for screen 
ing 

Very effecfivc identifies specific 
skills, deficits^ 



ui>i¥HjjL Tetti 



Pre lest frt^m nngllsh J^uu 

Comparail\fe Guidance and 
I'laeemeni Writing 



t/iveTi lo all i.'^veiopmental studies students 
for determining English Clfiss necd& 

llacement of siudenisin nevclopmenfal 
English 



<juiie cffecttve Also worhjn^; on 
writing sample 

Noicffcctht*. 



Olympic 



wide Range Aehievement Tesi Level II 



fiefers siodcnts lo E:r>ghsh department 



Mmitc<i 



Skcigti \.tklle> 



t ^m muni I V colic gt Assessmcni 
Program * 



Placement of siudenis inio English lasses 



X<Hf ouly lo I ell 



bpokane Com unity 



willing Sample 

in House I 'sage Pre Tesi 



Refers sutdenis lo eoireci lev«.H of wrliing 
program 

Refers siudcnts lo coircei level oi wriiing 
pr<igram 



Very saiisfactory 



Very saiisfactory 



Spokant E ddS 



Lssa>. holisiitfiNy s( ored (>utm scale 



[riven \o alLsiuilenis enriillcii tn 
Wriilrig lOi 



ideniifte:* \veuh writers very 
well Needs lo he adminis 
rcrcd i>efore studenis enroll in 
lot 



Tot < J ma 



wasiiirtttjn PIC College rest 



u>mpaiaiive ouida.icc and IMatcmeni 
lesi 



Places St udenisjn Bnglifvh courses 



Plac es stiidcnis in rnglifvh <.<Hirses 



Works well wiihin some 
scores on Nelson Penny Read 
ing Tcsl 

\\ orKs well wiihin some 
scores on Nelson Penny Rcoti 
ing lesi 



iriiltvuiijkilued hrtglisU SeiJ 



I'OUett «t t:om(jany Pre GHn 



Pr<r test of Gold Hook and Gjrecn »ook 



innpumfs imiblein oreas of Lnglish Hatcs 
suKlcnisinio i^,ngtlsh mnieiials rsed for ahp, 
i^^HlJ and t IS Complciloh siudenift 

l*inp<'Hkis f>ri>i>lem are^s of hnglLsh hla<.csstu 
denis into Knghsh materials I'scd for Aim. GP.D 
and lis completion siadenis 

Prt* and post lest for pii»ecmeniH review and tesi 
ing 



LxtcllerM in arc^is ^ji griiminar 
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Assessment Reference Chart 
Writing/English Tests 




ERJC 



Microfilmed Fron^2 
Best Available Copy 
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Rcddiini — Twenty four programs report ihu use of 
one or more of ihe 34 lisieci leading assessmenis. 
Bffeciiveness of me reading measurements vary 
according to the purposes for which ihey are used- It 
should be siated that It may be necessary to deier^ 
mine ihe reason for testmg reading skills before an 
effective and appropriaie lesi is determined. Several 
cofJeges responded thai a irial and error process may 
be necessary before appropriaie tesis are discovered 
for specific needs. ^ 

Breakdown of lypes and usage follows. 
Reading Tests Communhy COlJeges 

Nelson Denny Reading Test 
Informal Reading inventorle 
CCD English Pre Tesi 
Reading for Undersianding 
Slosson Oral Reading Test 
wide Range Achievement Test 
in house Test 
Nelson Reading Test 
Sianiord Diagnosilc 
Reading Progress scale 
Science Research Associaies 
English Reading Test for ESL 

Speakers 
McGraw Hill /leading and siudy 

Skills 

Tesi of Aduli Basic Educaiion 
cahfomia Achievement 
Cloze 

Dcscripiivc Test of Language 
Skills 

Dyslexia Deiermlnaiion Test 
GaicsMcOmiie 

specific language Disahilliies 
Tesi 

SRA Reading Inventory 
Sianford Brown 
AVT Learning Systems in 
Rea<iing 

Bote! word Opposites 
California Reading Tesi Levels 
] . 2 & 3 

Corrective RctidJng Program 

Placement Tesis 
Eni, Reacting efficiency Check 
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1 1 
s 
s 

6 
6 
5 
5 
5 
4 
5 



3 
4 
2 
2 

2 
2 

2 

2 
2 
2 



Reading Tests Communhy College^ 

lowa Basic Skills 
READ 

Reader s Inventory 
Spache & Taylor 
Sieck'Vaughn Masiery 
Woodcock- Si I va noli iniernal 
Reccing Inveniory 
Briiter Informal v 

The "Nelson Denny Reading Test" Is being used for a 
variety of purposes- Mosi colleges use the test as a 
rough placemeni lool to place studenis Into reading 
classes or programs. Its versaillity allows the results to 
be useful because the raw scores can be convened 
Inio grade equivalencies, stannies and percentiles, li 
also may be used for limited diagnosis because it 
measures reading rate, reading comprehension and 
vocabulary. It should be mentloned,however ihat the 
quesilons are not coded Into specific comprehension 
areas. Forms E and F, however, do have an iiem 
analysis for vocabulary and comprehension bui ii is 
time consuming to identify ihe weak areas. Finally U 
may be used for a pre and posttest since ihere are 
several forms available. 

Summarizing, college reading siaffs feel thai this 
instrument is effeciive as a gross placement 
measure menL 

Even though lO colleges use ihe Comparaiive Ouici 
ance and Placemeni Test, there seems to be dlscon* 
tent. Its use to assess siucients coming Into reading 
labs and for place ment into developmental and Bng 
lish classes is maiched bysiatementsihatifgivesun^ 
realistic parallel scores" and ihat ii is "ineffective." 

A mixetl reaction is given to ihe 'Reading for Under 
sianding" measuremeni. Commenis ranged from 
"OK for general placement"and "very effeciive" to "of^ 
ten inaccuraie;" If may be used for pre and post-iesf^ 
ing. ^ 

The "Wide Range Achievement T'^sr' is used for 
several reasons: diagnosis program placement and 
assisiance in ideniifying which level of the 
Gaies McGinlie to be given. 

Other tests are used loassisi In approxjmaiing reading 
levels of students and are reported by individual 
colleges to be successful 
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Review of Reading Tests 



College 


Tests 


Purpose and/ or Population 


Effectiveness 






Ni*w ituiients woniin^locQmplClC Bng)ish 
tvi-i ul rc iTi nTs 


OK as (1 roufjh picH ement in 
sirument 




it(f4i(Ung for I'mlorstondin^ 


rJcicemcm in h^b motcilcils 


OK for general placement 
inaecurcite for dlngnosis 






l*ff vincJ posttcsi in rcactlniJ courses 


\'ery effective nnd rcMnble 
[iosy to use 






Assesses new STiiJent into rejiJlniJ Itib 


Olve u nreaUstii {^tolk'l si^ore 




Nclsofj Ucnny ]1C3c1ld^ T^St 


!^ii|) lo \^(jt ) re N f Jtfsi itfsi oi svote 
dmsnosis 






t^art^-'S McClnllc 


OcCciskmnI pre & |>ost lesi 


.OK 






Dcickup for COP for lower level stucients 


Very effe( tlve 




.sciOf>ct:^ lU'SciinLh Assoc ltitcd 


All STiL^lent^ vtLsltin^ lo loKe reactm^ courses 
P]cieeMnem wiihin RFiJ^nd ARA KMs 
pJacemem wiihin RR: an<i SRa khs , 


serves our iiurposc well 


C,Uifk 


Nclso)i Kt'ciiUnri ivst lA A 


Assess students cnroJie(t in tleveJoijmenrol 
eciuedijnn anti KSLcl;>sses 


OK for hfoaU measures More 
specific assessment is done 
v^rith "-SS Pnssartes" and "tot) 
E^assci^es " 




Nelson Denny fU\iOint? t(i St V\ 


Assess students enroHcft in 

f JeveJopmet^tcil c(JiiCotion Dntt FiSt* 

el^sses 


OK for hrooil measures More 
specific jiSvsessme'nt is done* 
with "6 <x) IMS safes' anfl" ic.f> 
Possnjles " 


o>iumbia [Jt>Mn 




Assesses students wN^Mire enrolled «n reddtn^i 
^inti voc tifisses Pof pre and post tests 


OK for inm<il pltitemeiit *n 
motis 




Nelson RtMfiinrf Tosi 


Assess incotninftAlJIi TindOntD students on 
those hclrtw 8 on CttP 


RxceMe nt 








f\t£ t^iil ruft rtr nlf ''-< { 

\ff\ ffKt* IHH ItlJflVIl \I 




AVr l.cMrnlng ^>^femsin Kc^l^Jlllt^ 


(Awn to Hhi"Jtlplelion dnd t,e<itntnrt 
As^istniK e stu dents 


(iXielleht 






4:>iven to low AlMiy students nnd sotne BSI. 

Cti if li'* lite 


Very effective 




Nf^l^firt l^r'fini' Kt'}\iiti'iO Tf^n 


toreodin^ ninl Hn^Jisn etnsM^s 






rcs4 l^c^^dtn^l 


Assessment new ^tu<lents <inf| refers thenn 
to f en<img otid r.nttJjsh clnsscs 







M]sun r>ciinv K ^ f ^ 


ijisen lo tiii Modems tilKingto ^position se 
qij<'nce A stud^'tiis referted hy fficuhy 


OootI for pre<l*ninrt \sho vtlll 
h<lve tfouhle ui norm^^l rolle^je 
niftlculuni Norm referenced 






sell referfols used Urt piatin^ into rtM<lJn« 
eoors<*s 


Norm r<'fer("rKe<l ^ <»Lclhulf>r> 
seciion noi no<^<l boes rioi 
promo<ev<K" e^loi iniontexi 






i lelps Jdentifv k 'vej (ri Ohies Mcomir- 


OK 






Helps jdetijiifv level of (juices Mrciinm* 


OK 






pt^irtnosiif 


OK 




l<ihn's HckSLC 1^11 


l>i4l^t)1 IS tic 


OK 




McinfoffJ (iicignnsnr 


Dinrtnostk' 


Oi^ 






<]iveji Ut in<iM oii enu^rlog ^tu<li nisfor [>Uwr 
iut^iW in rtMflnm ourses 


M i unHc plo( <'mrnt itisiru 
ment f>ra<l levels lottelnte to 
rrodaMlit^ <>fTeMs < ontext of 
reti<1itig |M>ssarfrS riot cipropti 
aie lor i ollege stu4l<'t>ts 




] CM III AtioLt |lc»su LdUi JUun 


Plc<t stiidt r>ts iJi t Ulsst'S ^iKl pre 4\tn\ pt^st 
<(*sts 


A< t or<il<^ Losv roMtiTe Lo^ 
Stress (oi students 






t 'se<l jrl rLKs lor pUu eriieni 


OK - \",ines 




FUnxIjh^ for i t\i\rt^uit\iU\-i^ 


1 se<l irl ( Icisslor pUk< <'Ui<'ii1 


<>K - \ fjnes 




{ UtAr M<N>d<'f s |jiv<'nt<irv 


i'sr<l tri < Iciss for picK <'nieni 


OK - \"cities 




Sf>rirtu' ftHfl ] iiylnr 


I ■*e<l in t Id^sfor plc>f eiUenl 


OK — VfUirs 




\r( Clfriw 1 Jill I^Kif |i<NUlinft svsrrin 
iKMtUnjt A Still ly hklMs 


i srJ 1 in f Liss f<Jf pLierrTi<*nt 


OK \<>ries 
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Review of Reading Tests (continued) 





OL^M-riphvc lest (>t LtfD^uatft: SMJs 
iForm A) 


cjivon Ut :ievv studcnij* who request Li for place 
mem in re adtnf^ courses tCounseiiag Cen^. j^ad 
mini SIC rs ^ 


OK as d fiross measure of 
residing skills QuUe «ood for 
pfa cement 




Nelson Dt^nny \c, K 


Pie and posi rest In Textl>ook Readinfj course 
and Itih course (native speakers oniyr 


Very effective 




FiL'tidin^ lor un<:<erstondin^irjcncr»l 2,:i) 


Pre/posi tests and placement in ESL in pro 
grnms in reading lab 


Very t*ffective 




An tn^tltsh ltcadLr>if Tost <lor ^>pe<kKt'rs 


Pie/ post tests <]mi pLKcmont in P^SL In pro 
f^oms In reodin>^ Itib 


Ver> effecrlve,nogracietn*i\a 
jence. t>ui scores can be es 
timaied in approx tirade levei. 




Slosson U>ml IkMChnj^ TOM^ 


I'seci occ^sjonally for fast assessment in read 
Int^iab 


OK. hut only lor word recorini 
lion 




intorfxia^ HctJ(i*ng Jnvuniory tor<»J retuJ 
In^ (mm Durrcli Dlnt^nosilc Test) 


Used as<j (lu^cK measure of siudenrs teadirtg 
LeveF In reading} ]al> 


Greai for quick assessmcnr 
and lor Oral misciies 




iJysJt'Xiti lJutcrmmtitlor. Tt^st 


Uitifinostlc pL(ri>osc of remedial reading 
students 


Jusi ^tont IakjKs promising for 
diagnostic i>ur poses on a i 1 
basis in readmit ]{|T> 




In house ptirti^r^ipn anti 4 questions 
lUils tiiti fi*^it 3sscssfT\**nt mctisuic that 

cciunscitnt^ and oiUt^t (*ampu^ offices f 


A f*isi nriLVisure for siutlcnis io i^ee If they hclHI 
a reading course or need further reatUnji testing 


OK bu< onl> for lis purpose 




Sl^ A 


Study sKtUs 


til wj %\ ' ^rv LJ 1 n 1 ■ * 'J CI ^ 1 U " 

measure 




( -tVfl^ 1 1 1 I ■ 'lit cuill 1^ 1 i>l. fllUl J- 


Study skills 


■TlX. Ill 19 1 ^ W \3w n W L 1 1 -4 >rt Ll ^|^llt 4\ 

me^iWire 






E'Inrf'iTiE at flicclf nts in rendinff rl/if^scs 


Not efleciive ^ 


[>iym|>ic 


Wkle Ranflf* AchicvcmL^ni Test Level tj 


Givc^n to new functioriat reading students for 
placement within the program 






.slo^jion K>ral HoaUins^ 


(plven io new funetional readlnrt stiufentit Iot 
r>]acemeai wiihtn itpe prof^ram 






t'orrccTiw Eicjdin^t l*roi?ram I'Uire 


tiiven to new functional reading situdL'ntsi for 
pUK-einent wuhtn the pr^ijiram 






Stanford llrown Tcsi 


<jiven to n.'adin^ ond CrlU> st^uients 


[pood compjehensK^n on 
ci><'< k 




I^L^kl^ng t'fOfirL^*>s stale tReverr E*ol>h 


Por pldtement of students in reiicllnrt materUils 
;imf prortrums 






S»r R< whnrt Invcnwry 


For placement In iMil> 


Not usefl ofien because n is 

■lllie^l rtlat? tl»'t 3 Ilt'l (<ivt (f.^ 

(U craie information as Dasic 
E^eiidmrt Invcniorv 




suinlonl UMi^noMkc Iteodm^t lest lA. l)i 


tn\rn kj Lefirnlrig center siutlenb 


(rood logei (jpproxim^ne read 
ing level of sttKEents 




Jietnlmt? I'fcjrti'ess .scaJc 


All st^Klents enrolling Iri ({^rmttunk iitiou>s 
t. earning center 


hxi. ellrni for idenUl>io^t low 
amny readers 




Si<mtfoKl iJlai^nostlc 


All *;iudenf& enrolling in commumcauons 
l^irnint^ Center 


Ve:v effet tlve 




NVli»or> n<*nny 




Not efleciive 




t:*ilifornia At hiovL*meai 




very efectlve 




■ it IS\Jfi r^t cJtlirif< 1 L AI 


oaSt -SSt. 3 lit ^ /\l Hi (il)iJ k.3ImI f StUi.li. II I?- ^ M Hiat 

iH'iowfjon SGP 






sSp'*cLhc l^int^ua^te DisaMHty Tesi 


1 o Atx^t IJ3 ?>KUlents 


OK iHii ri<M m^rnketi 




sia<.s(?n i:>r.kl FtLVtdin^ te^t 


All entering re^i^linrt and s<u<Jv skdLs siiudenis 






Hiileit itiiormaJ lt(^(i<iin^ FMdcrmeni m 
VL'nio/v (orali 


Oia^n<tstu piirpuM'^ (tnd i?re/|jc>s! ies.> 


i^K MJUJt quesiflon*> neetl re^i 
Mon ro eliminate vt*s an<i no 
qitesinons 




l'tritr<)nA4UjJriFiium)U 


l>j*irtnOMir purpo ^mtl pr(V|>ti*>< ^esr-s 


OK M'i'nj's (o mLss main tdea* 
4|ue^5tions 




FJjE. lU'adinj^ \.f{n lent v rhe<'K 


Pre/poM tesis 


\'t^n" eff<^ wvo f<ir ctjnti>r<^heii 
■siOM i, iiet k 






tilvt^n to v<K atl<jii<jl siudemsto *>ee Jf <he^' neetl 
a r<''adihj^ tla*i> 


(iives M?me diartho^i*> 
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Assessment Reference Chart 
Reading Tests 







1 

:t 


\ 

1 
1 


/ 


/I 

\i 

fl 


(1 


/ 
1 


II 




II 


\i 

6 


/ 

1 




-» 
(1 


h 

>. 


fl 


ll 


k 


/ 




i 




/ 
1 


/ 


/ 




/ 

is 


k 

§ 


Comprehensive 
Guidance A pjacemem 


m 




9 












9 












9 




m 


m 












9 


9 




9 


9 


Nelson Denny 
Reading Tesi 
























































9 


Reading for 
understantlng 


m 


m 


9 


m 












9 




9 






9 








9 




















informal Reading 
Inveniories 


m 






m 




9 












9 


9 


9 






9 




9 






9 






9 


9 


9 




science Research 
Associates 




m 


9 






















9 


9 


























9 


A VT Learning systems 
in Reading 


















9 








































Nelson ReadJnti 
TesT 


m 






m 










9 






























9 


9 








Descripllon Test 
in Language skill 


















9 






9 


































Engfl^h ReadlngTesT 
for £SL Speakers 














m 




9 






9 


































Dyslexia Determination 
Test 
























9 




9 






























solosson Oral 
Reading Test 




















9 




9 


9 






m 


m 
















9 








wide Range 
Achievement Tcsi 








m : 






9 












9 






9 


m 






















9 


Sianfortl/ Brown 
































9 


9 
























Stanford Diagnosilc 


m 












9 












9 


9 
















m 


9 












Tesi for Adult 
Basic £duc<iiion ' 






















9 


9 












a 














9 








Reading Progress 
sc/ile 


































m 






9 




9 














Cailfornin Achieve mem 




































a 








9 














SpocJftc L^mguage 
Disahiliiv Tesi 
















































9 
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Assessment Reference Chart 
Reading Tests (continued) 





1 


\ s 

if 


r 

£3 

i 


i 

1 

u 


1 

1 


c 


1 


/ 

> 
a' 


* 

1 


t 

L 

i 


til 


L 

1 
il 


h 


1 


1 


IS 

1 


1 


1 

'1 


1 


££ 

c 

£ 


1 

1 


1 

f 


r 

[J 
(; 
it 




1 


i 


















































r 










Iowa Un^lc Skills 






















































L 




Reader J Inventory 




















m 






































McGr^iwHlii Rea(iin({ 
& siuciv Skills 








m 












m 






































Sit A Reading; 
jriv<Tiforv 


























































Steek Vauhn MasK'ry 










































m 
















GEDnnfiilsh 
\*TO Test 








m 




















m 




m 


m 


m 






m 
















Ontes MeGlnitc 


























m 
































Spachc & TJ>yior 




















m 






































Cloze 




















m 




m 


































COrrmivc* Reading Pro 
fjram Mar<'Trif*nr Tr<;t 
































m 


























In House* Measures 






m 


m 
















u 




m 












■ 


















WasMrirfion PrcCoJIej^e 

If* St 






m 
























\ 




























mi AO 






















































m 




KrUton informal 






















































m 




WoodetTCk Silvarioll In 
t<^rmil nt.s'uhnjt mvrnrorv 








m 


















































CalWornla Rendlr^rt Tt*fit 

I 1 2 T 


































m 






















liOJt't Word Ojiposites 
































1 




















m 
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Mathematics Tests 



AmoniiUic ir> LuUegebi and diitnctsrepor ting ih areihiity different mathemancs tests ubedfor purposes of diag 
tkji^ii^ unct/ ur pljcemeni These lests dre eiiher ^ven to ail entering college students or to deveiopmentdl mathe 
fTi^itlcs students. 



The tests indude* 



Community 
Colleges 
12 
lO 



Math Tests 
In house Tests 
Washington Pre College Test 
Comparative Guidance and 

Placement 9 
Official GED PracHce Test 7 
American College Test 6 
Scholastic Aptitude Test 6 
wUq l^nge Achievement Test 6 
Steck Vaughn Te.^t S 
Math Placement Tests 4 
Test of Adult Basic Education 4 
naslc Skills In Arithmetic 4 
Working with Numbers 3 
Cooperative Math Test Algebra 

MUM 2 
Spangler Arithmetic Essentials 

Pre Test 2 
Sleek- Vaughn Fundamentals 

of Arithmetic 2^ 
Science Research 

Associates Diagnosis 2 
Arithmetic: The Essentials 
^VT Learning Systems 

Diagnostic Tests 
Basic Skills v^lfh whole 

Numbers 
Basic Tacts 
Community College 

Assessment 
College Board In Anthmeiic 
Iowa Basic Skills Test 
uankton BIyth 

Math Association of America 
McGraw Hill Math Test 
Metropolitan Achievement 
Noonan SpratJIcy 
Saence Research Associates 

t^obc M & L 
PCSP 

In the summary which follows the tests have been 
rearranged according to their use followed by state 
mcnis of iheir effectiveness. The reporting college Is 
listed. It is anticipated that this list may be an easy re- 
ference for individuals wishing to review unfamiliar 
testing materifils. 

General College Populatio -: 
Maihematlus Tests 



Vcrv Effective Tests 



College 



in h<Hise 

AM J.cvunmg Systems Diagnosis 

MaiFitwEllll iiasic ShJiL't Mtjih 

( oopCFiillVf- M<kThem<llfCS— Altlehr^ \MMl 

t (wnH-^'^itwe <juUiancc anfl Placement 
Apt^lrd Afiinnieiir. Com ()u virion 

Sici K V04.i|lhn EltJSic twiSentl^ils oi MJin. 
(MfisijintMi 



Grays Harbor 
Hi^hime 

oJympia Tc^hnic<il 
DJsirici 1 7 
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Moderately Effective Tests 


College 


Maih Association of America Tesis 




Sk/IB. ti A/IC CR/IB 


Port SieiJacoom 


Bdstc Skills Test. Form a 


North Seaiile 


Wide Range Achievement resi 




Level J. Level It 


Olympic 


Cooperaiive Guidance and 




Placement All Levels 


Tacoma 


Qualified Effective Tests 


College 


Washlngion pje College 


Ceniralla 


cooperative Guidance ar>d 




Place mem All Levels 


Ceniralla 


ScholaSTlc Aptliude Teh. 


Ceniralla 


American colJegc tcsi 


ceniralla 


t-ankton Btyth 


North Seattle 


ArlihmeTlc. The Essentials 


UJympJc Technical 


Cooperative Guidance and 




Placement Applied 




Arlthmeiic com puatlon 


Yakima Valley 


Cooperative Guidance and 




Placement Elemeniary 




Algebra 


Yakima valley 


Develop tnental Progratn Malhetnatics Tests 


Used for Deu*" fop menial Students only 


Very Effective Tests 


Collefte 


Oflicial GBD Practice Tesis Math. Forms a. b 


Olym pit- 


Haiti's Pre Test <tn houseJ 


Spokane 


college Board in Arlihmetlc Arithmetic Test 


Spokane 


liasic Facts Test for Adtl . subtract Muliiply 




□nd Divide 


Tacoma 


Working with Numbers Mastery Tesi I & ll 


wen a tehee Valley 


Meiropollian Achlevemeni Tests 


wenatch' e valley 


Basic Skills Diagnosric Test 


Whatcom 


Sieck Vaughn Maih Masiery rieview 


Yakima Valley 


Wide flange AChlevemcni Test 


vaKlma Valley 


Iowa Basic Skills Test (Forms 5 <fc G) 


Yakima Valley 


Moderately Effective Tests 


Collefte 


In house 


ColumbUt Basin 


Sieck \'aughn Mastery it^z^^i 


itictys Harf>or 


TestofAduJi Biisk E=ciut<ition 


f "if<iys H*irl>or 


Noonan Si^adley Diagnostic Progr^im 




Compuiaiion Skills 


nivmpK roi.hni(iil 


Collogo Hoard jn AriiDmetic Klem Alg 




Inter Alg 


S(x>kti no 


Wotking With Numljers Test 


Tacoma 


Test of AOuh l^kSiL HUu( aiion 


insifitt vi7 


Sictk \'oughn E'latcmoni Sur\C) 


iJibirkl 9 17 


Tests Having no Effective Rank 


College 


Sf^ATrolJc M A J'roJxr L 


hicorn^i 


IKTSI* l*rc Ti'^t Biislc SklJIs Wli]) w'Hole 




NumlXTTS 


racorttfi 


SHA I) agnoMS irrnms a a l^) 


IM OJll^> 


Comnuinity t oUogt' Assojismom i'rogrnm 
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Review of Mathematics Tests 



College 


Tests 


Purposes and/or Po^^ulaiion 


Effectiveness 




Ln House iJMt^rtostK tind E*l^cemc;i>t 
Ttrst 


E'Jacement \n maih classes a rtd program^ Jrt lab 


v^ery effective 




\vc>shm^iort l*ie colLoge Test 
COP 

ACT 


For platemer^tm maih classes h^corvJur^ctton 
wlih previous math classy 3>^d tirades 

Forpiacemeni ir* marh classes Jrt corv(uncik>n 
with previous maih classes and grades 

For piaccmcr^t in maih ciassosJr* conJur^ctlor; 
whl> previous math classos ar*d grades 

Per placemertt in math classes conju ruction 
with previous maih classes a ncj grades 


Noi perfect. J>ui ov<?rall. OK 
No( perfect, buf overaW. OK 
Noi p"fft^ci. bu( overall. OK 
Noi perfect, bui overall. OK 




(r* Houstr Ttrsi 


Forplacemer^f ir* Dev Mnih classes. 


WorKs GK 




A\ T L,e^rninf} systems Dl^grtosnc 
Tesi 

Mdih PbccTtierti lesisiMdth Assoc 
of Amcncfi* SK/ 1 u. UA/ 10. cn/ 1 b 


All HS student & referral students from accig 
trtsiructors 

Given new studertts who intend lo lake maih 


Exceileni l^r^ploms 

sire r^gths/ weak r* esses of 

studertis. 

NEaih depi seems pleased 
with recommendations 




coopt^ftiiivu ,\(<>tricman(s rust. Alritrbra 
1. Jl. IIJ 


Oiven ^Lidertis having some algebra artd wish 
lo continue for placement inio m^th classes 


V'er> effective Daia laken 
over years sif r>P*>rtlve. 


North ScTQtilcr 


E^stc skills Tesi Porm a 
[^nK*on/Blyth 

<nlso ubi* wj'C tesi scores if avaliaWtr) 


All studenis who warti lo take algebra 
All stuOertisiaKirtg maih 


Good 
OK 


u\ymptt: Tcchr^iciJJ 
Oiympic 


Nuor^tin bpradiey D*agnoS(lc Progr<jm 
of Computatiort ^Mlls 

Prtr ttrsi kom Spar^giers Arithnn(rilc' 
The Bssemuils 

CGPMaihartd ilie Applied Ariihmetlc 

Compuitihort 

WRAT LeveJ J and Level H 

OfdClnl OUi) iTDCtECe Test Math, 
Form A. B 


AJi tlevek>pmer*(aJ maih sludefiis 
For dlagr*f>sis 

Ail enierir^g siij<ients for pJacemnt \n math 

AlHur*t;iit>nal maih studertls Some GfvE) 
stiidertts 

Check sKlh levels of GUD stuOertrs 


Good PJr^points week areas 
but too lortgand not many 
story problems 

Good lest bui loo lortg 
EMnpoinis weaknesses 

very effective 

Good (or ger^erixl placv^ment 
purposes 

Very effective 




commnmiy coilefte AStsessmem Tesi 


Derermme If ir^comir^g studenis need Dev 
eiasses 


Too early lo tell 




H^tdl's Pretest \in house lesO 

college Board tesi? Arithmetic, 
mem Alfiehra. ini AEftebra 


Assess hasic maih/nk mt^ntary aliget)ra 
siucie nts 

Used m Learr^lr^g Cer^terni reOuesi of 
c ou rtselo rs/ 1 nsi r uc lors 


Very effective 

GK Arithmetic test very 
effective 




CGE' 

B^islc E-ocisTesi fftraddltlort. 
subiroerlon muliliriEcatlftn. cllvsior^ 

SEiA rrt4>e m «« l 

FCSF Tre tests 

Eiasic SKMIsTesB with whole NumDers 
snA Diagnosis 1 1-0/ m a or B> 

wrking wtrh Nt/mhtTS Test 


irtoicaior of math Knowleiige of q\\ full tim<' 
new s/odenis 

to assess yll AHli/GllD students 

Ijlagnosls 
Diagnosis 
l:>ia {gnosis 

rfe/p<ist (est per reading level for r>*i>cernent 
of siudenism materials 

Assess Gf!r:j pre E/ Class 


Good as fxinial Iridic aiof 

Very good if Kept to five 
rtimine timing 


oK 
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Review of Mathematics Tests (continued) 



r>Jstria KIT 


stech vaughn Basic BssemioLs 
or Maih Pan i 

Basic Essennals Maih i*au u 
Tesi of Adult Basic sducanon 
siecK vaughr^ Placement Survey 


Testing, math Placement foi i icoming 
students 

r^jst lest 

Pie/post placement or GED/Atl£ students. 
Pie/posf placement test roi g£D Students 


Bxcellent 

very effective 

OK 

OK 


Vfikima valley 


Stcck Vaughn Math Mastery Review 

WRAT^Math) wide Range 
Achtevemenr Test 

Applied Arithmetic Plact^ment 
Tetil/COP 

Computation Pl ccment Test of CGP 

ELcmentaiy Algebia placement 
Test/CGP 

towa OasLc Skills Test (Forms 5 6 6f 


Diagnosis or AB£ students 
Diagnosis of ABE students 

Placement rot students r^ot have had 
math In some time 

Placemer^t for students with no 
algebra background 

Placement or sludents with some algebra 
Given toincc jing a OE students. 


very efrcctive t 
very efrectlvc 

Suu.ectlve 

OK foi placement Excellent 
ror finding weak spots. 

Directions dlfricult to rollow 

Good ror placement in our 
abS mateilals. 


Oray& Harbor 


McGiaw Hill Basic Skills Math Test 
Test of Adult Basic Education 

steck vaugh[t Mastery Test 

working wtth Numbers. Fundamentals 
of Arithmetic Serres 


Placement of students into rviath classes 
Pie/ post tes' 

Placement of students Irvto materials 


Accurattr piedlctor of success 
In various levels. Power test 

OK Accurate and easy to 
score 

OK Fairly accurate 


Wenatchce ValJcy 


wofking with Numbeis Masieiy 
MetrbpoJIiao Achlev<^mcnt Tests 


Placement of students into materials 
DJ^tlnosfs 


Excellent ror placement/ 
rollow- up 70 testing 

veiy erIectJve roi pinpointrng 
areas needing review. 


Whaicom 


Basic Skills Diagnostic Test 


Given to pre college basic ailthmetic students 


Quite useful 




Assessment Reference Chart 
Mathematics Tests 
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ESL (English as a Second Language) Tests 



A vdrKiyott^sLiiK'stsurrnicnibcircu^eU for placement Jordiagnosisand for pre an^ Fif!ccn measure 

ments were kientitie<l In sixieen colleges 

I he mosttrequentlyui^ecl teM& include the TestofAtiult i^asic Education( rAiiE).theComprehensivei:nglishLan 
guage Test (CELTK the Michlf^an Test of English l-angudgc E'rofieiency and the English Reading Test for ESL 
Speakers. 

A Ixeahdown of the types and usage follows: 

communliy 
ESL Tests coJleges 



Mlciiigan i est of English Proficiency 9 
English Reading Test for ESL 

Speakers 5 
Comprehensive English Language 

Test(CELT) 4 

ESL Oral Assessment 4 

Nelson Denny 3 
Structure Test of English Language 

(81 EL) 3 

ILL VON 2 

m house Literacy Tests 2 

Reading for Understanding 2 



Tes( for AduK Basic Educafion 3 

Davis . I 

English Proficiency i 

TOEFL 1 

Writing Sample l 



The respondents to the survey indicated some dissa^ 
tisfaction wi!M the current ESL tests. Thoy stated that 
finding "the ideal test" which provides sufficient Infor 
mation for determining the levels of language profi- 
ciency is difficult. There is rooi for improvement in , 
the measurements. 



Review of English as a Second Language 



Co J lege 


Tests 


Purposes and/or Poputatlon 


Effectiveness 


bitj Bond 


T«si oi Aduli Basic EdueniJon 


All inco riling ESLsiudenis 


Generally effeeilve liasy to 
score. Cumbersome to ad 
minister 


Clark 


Nelson Denny Reading resi 
<FOrm E ond 

Ndson neadJnri Test fForm E iind P> 


HaceESl jiuOents In Dev Educ courses 
PJaee ESLsniOenJsinVoc Hdtic coiirses 


Good 
Good 




CElT Grammer tcompieiicnsivc 
Engl Lang Tcsi) 

STBL ^Siructure Test oi English 
l.nnguaFic^ 


"t (jsse&s ilui&t" irciuo&ting rSL courses 
GivcT> to refugees only 


Good fi>r pJ<)cemeT>i In EiSL 
courses 

Good ^s gross measure tKi Oi 
vide siudenislnio subgroups 


iiighhnc 


CELT^Vocabulary^ 

Michigan Test of Isnglish Languat^c 
i»iofJcicr>cy 

Reading for iFncier.^Manding (General* 
English Rr-adlng TEsi for hsl Speakers 


Pie/post tesi In Dev voc courses, mostly Asian 
SI ode n 15. PI ace me n t 

SLanO writing plikcem^mrlasst^s 

l^re/posi tesi of ESL stuclems In basic reading 

Pre/|>osi Tesi and Placement of t;SL smOenis in 

reading 

Ian m;iterla1s 


Good 

OK Seems 10 woiK 
Good 

r^xCellent i^r m^ktls Itlenllficfi 
lion 




Hmillsh Reading Test for IISL SP<roKers 
MichltfLin Ttsi 


nacemeni of E^SL siudc*n[s In oil bui vocational 
programs 

POr StLKiotit <-nrol!meni in lOO Icvfl tlnsst'S 


Not loo srtrisfaetoiv 
Nor efitvuve 




Ertgli'jh Reatling 1 est 

Struclure Tesi oi E^ng Uing. Forms l. a. 
lJe«H im Adv 

lllvon Oral interview 
I-,SI, Oral As.sessmeni 


Pre/posl Test for r;ftL ficad and voc siuOenis 
Given ro incoming tisi* stiidenis whor<m reiid 

Given ESL srudenis enrolled In vocanonal pr< 
grc>ms 

1 n dt'torininc course k-vt-\ for sUidenis 


OK 


hisrm I n 17 


l;ngllsli Proficiency fe^TlE^oiin \i\ 

English ProliCKrncy Tesi iPorm O 
l-;nglish Rt.-'ading Tost 


TO fisscvs E;.Sl.suj<lei>lS <)n grort»mar 

i're/poM losi Un grfimin^u n>fH(TMls pLic emcni 
E'l^c^rrieni lii rcikding m<iie[ifkLs 


t/t.Hul ftir JTU MSiirlnggromrrj»ir 
skills onl> Siy grade (V]uiv^ 
lency 

Vt'rvcffrt live 
\'erv effet live 




lllvon Test iot [ISI^ 


E Ha grit >S1P / pin c'c itieil 1 


OK 
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Assessment Reference Chart 
English as a Second Language Tests 
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Vocational Assessment Measures 



V ocatioritii tibbcbbinct niedbures tue ubetle\tcnbi\cl> thrtKighuul the turn mumtyco^let^e s>btcnn Mowc\ cijhclr 
furni md> be qunc tiirfercnt (rum the abscbsmeni b>bt<jnib in bobic sKiUs oreab Many vocational instructors 
niH^rviow prubpcctivc btucicnib, buiiie proj^rdms ubc foctunng systems which take iruu account previous work 
experience as well ab prepartittjry cuursework The special testing Information requested through the 
Assesbment .survey only brou^^lit twit rebfjunbes. Hiiihiine Community College indicated that il usesa number of 
standarthzed lebts foi the health occupations, printing, data processing and production iJkistration programs 
Spokane communilv ColleiJe .stated that they use tebib tor science classes, data pr;>cessing and pre nursing 
placement. 

A Tionibcr ot other community colleges do use tests for appraising entr> into specific vocational programs As an 
exam pie. It IS understtK^d that the (Application and selection process for dental hygiene includes a dental h>giene 
<ipiitude test A foiluw up to this re\iew should include a thorough search for additional vocational assessment 
procedures At this tiint nu recotnnierKlations or conclusions can be made regarding specific vocational testing 
programs. 

The information from the two responding colleges is presented; 



Assessment Reference Chart 
Vocational Tests 




) / ilimm 



Mil 



srhcKilooacoik-gc 
Ahilltv Test 



<*iowioi(l Small Pons 
.M:inLi.tl IH'Xtorltv 



SchcKil and College 



tnM Apiltudc iot 



hiffcieniiol AptimcR" Ttst 
of l.anguogr Skills 



corn pre hcnsive nuifl 



Hevist"*! PfoKT^^tns 



i'itui V{mcU 0;>er;>K>rs 
A[>rlUjck- Tesi 



IniloiKSf Moasoics 
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**SpeciaI Area" Assessments 

Ai?i?ct>bjncni nicd&ure&werelhiiljhghted by a numberofcdleges in spelling, study skills, vocabulary and general 
aptiuide 

A listing of the measuies reported and iheir use in ihe community colleges is given 



Area Name CoMeges 

Spelling Morphographic Spelling 2 

Spelling Demons 4 

Spelling Survey 5 

WRATSpelJing I 

stirriy ,skltk Study Skills LearninSi Skills Improvement I 

MCGraw Hill Basic Study Skitls t 

SJudy Skills Survey 2 

Other Other Keys to More powerful vocabulary 2 

General Aptitude Battery 3 

OeVieraJ Education Performance index i 

Informal Assessment 6 



Lnduuoledly there are inure special areas tests used Jn the community colleges that were not obtained through 
the current survey, A& in the previous section, a folJow up to Ihis review should include a thorough search for 
dddiiionai spelling, study skills, vocabulary and other assessment measures At this time no recommendations or 
conclusions can be made regarding special testing programs. 



Special Area Assessments Tests 



Cotte^e 


Tests 


Purposes and/ or Populations 


Effectiveness 


spoke ne Falls 


(,caf nmg bKHls InveniorV (a bclf Assess 
menu 


Used lo recommend studyskills modules 


Exc client 


UVrnpifiTcchnit-al 


%icGrow Hm Ba&k skills svstum siudy 
Skills T'^t 


All si(j<1ent& in sJiJ<ty skills dasss 


Some posnons good Test 
now 1 2 yrs old 




MorPhoEtmphic SpelllnftM^ceniK^m 


riace merit of siudcnis wUhln spelllnft Program 


Good 


\V(]JJ(j WtilUi 


General nOiiC3tion Performance *rtcJ(?x 
tGEPl> 

SOilT Slosson Oral Reading Test 


To determine CcDStudetJis /eadinessto 
take ihc exam 

Giwn to AliH ond CED studenis 


Good 

Goo<l for <]ulck assessment 




K^vs to a More Powerfiil vocabulary 
(Pre tesi> 


For place mentin spelling and vocabulary 
Classes 


Ijoih work very well 




Spdimg sijrveV 
SiucJy Skills survey * 


CfiJCrlon referenced 
Criterion refeienced 


very effective, hlcnilfles skills 
deficits 

veiy effeciivt. identifies skills 
deficits 




mfojmal AfifiCssment 


To deiermine U students need helP to consumer 
skills 
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Assessment Reference Char! 
Special Area Assessments 
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Conclusions 

The placingof students in approprlatecourselevelsof 
reading, wrirtng and mariiemarics. and tdenrifying 
study skills and career needs are acknowledged as 
necessary roies for all communiJy colleges 

The preceding pages provide a current view of as* 
sessmcnt actlvitiea The lisung of assessment mea* 
sures adds to the c )liecilve resources available and 
may be used to compare Jocal assessment systems 

Six conclusions have been drawn from the presented 

data. 

I Entry assessment is not uniform throughout the 
community college system. However, programs for 
entry assessment are recelvmg renewed interest. 

2. There is nu single assessment measure thai sur* 
faced as the best" or ideal' screening device. In 
each specific area several asse&>ment measures 
are used more than others. Selection seems to be 
based upon the instructor's background, training 
and knowledge of available resources. 

3, statements relating to assessment effectiveness 
vary. Stated purposes and the populations in^ 
volved \n the-asseisment are matched agamsi a 
lest. Questions are ihen asked; roes It do what M 
was supposed to do? Doestt screen or place to the 
degree instructors expect? 

4 (.ampuswidecoordinatlon of assessment does not 
ex>st in the community college system. Different 
areas within a college hold particular responsibili^ 
ties, Campuswide directions for Structuring, syste* 
matizing or utilizing assessment measures does 
not occur 

5, Responsedid not materialize regarding evaluation 
of local assessment mtiasures and systems. At the 
Slate level there is also no structure available for 
evaluation, ;he survey did not solicit policy state^ 
ments relating to evaluation. Follow up activities to 
this report may determine policy positions which 
lead to evaluation programs. 

Recommendations 

From the survey and review of the assessment, the 
following recommendations are presented f<?r 
consideration: 

t In order to consolidate assessment policies, prac 
tices and especially Interpretations within each 
communltyccllegeJtlsrecommendcd that at least 
one person or office be identified on each campus 
which will be knowledgeable about or responsible 
for coordinating the college assessment system. 

12 U Is recommended that coordination and Improve 
mL*nl of assessment policies be promoted by the 



chief executive officer as well as by administrative 
deans in each community college. 

3. it is recommended that in each college the pur 
poses, objectives and policies in assessment prac 
tices be determined. They should be clearly btated 
so that overassessment does not occur 

4, It IS recommended that assessment Instruments 
be used solely for *he purpose which they have 
been designed. Instructors should be encouraged 
to use Buros Mental Measurements Yearbook 
before selectltig an assessment instrument. This 
source provides an evaluation hy impartial review 
ers. Manuals and specimen sets shouJd be studied 
before purchasinga particular lest 

College Instructors, counselors and advisors need 
staff development workshop programs l) on new 
assessment Instruments; 2) on revised forms of ex 
Istlnglnstrumentsln current established programs; 
and 3^ on current research results based on sue 
cessful programs, A statewide newsletter would as 
slst In achieving some continuity by reporting on 
new assessment practices and strate'gies. Publish- 
ers of new assessment Instruments should be en 
couraged to send information to each campus Por 
these reasons it Is recommended that a state wide 
support system for assessment be established at 
Ihe State Board for Community Colleges level 

6. It is recommended that evaluation of assessment 
Instruments and programs be Implemented at 
least every four years on each campus The **peer 
review'* system* initiated by Adult Basic Education 
Programs (ABEK is a reasonable approach to 
evaluation since It emphasizes sharing of alterna 
tlves and opportunities, it provides a learning ex^ 
perlence for both Ihe staff being reviewed and for 
the team of reviewers. Emphasis Is on the clarlfica 
tion* support and suggestions for improved quality 

7, It Is recommended that a "council on assessment * 
be established which provides the community col 
lege system with a panel of representatives for re 
viewing statewide assessment programming This 
council may be associated with State Board opera^ 
tlons or with the Jnstructlonal Commission. 

8,lt IS recommended that current assessment Infor^ 
mation within the community college system he 
available In the WADE BANK computerized rc 
sources system. An "assessment network** would 
ihen be available to all college personnel 

9. It IS recommended that research shouUJ bee Luur 
aged regarding the effectiveness of asset^^ment 
programs. 

lo.lt is recommended that ESL assessment ptJiiL>. 
practices and instruments be reviewed ft>rihcirrea 
sonableness and effectiveness. 
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Data Collection Schedule 



Date 
May. 1Q82 
June — July, i982 

July — August 1982 

August/September 1982 
November, t982 



December/ January, 1982^83 
May, 1983 



Activity 

Questionnaire distributed at WADE conference, 

Leiters and quesiionnalres seni to colleges noi 
yet responding to quesilonnalre. 

Colleges not yei responding to questionnaires 
were telephoned. Subsequently, questionnaires 
were sent to these coUeges again, 

Leiters and questionnaires sent to colleges not 
yet responding. 

Cross-reference chart seni to all colleges for an 
update of Information supplied or noi supplied by 
questionnaire, (This was a chancy for colleges 
that had not yet responded to provide tnfo'^matlon 
for our projea,^ 

Cross reference daia analyzed and developed 
Report presenied ai the WADE Conference* 
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Section HI 



Immigrant and Refugee Education 



The impact of immigrant and refugee students five years ago put pressure on 
English! as Second Language classes in many community colleges. Today the 
impact is being felt in regular academic transfer and vocational training programs 
as these students seek further education. 

The charge given to the Task Force on Immigrant and Refugee Education was to 
provide a statement of current conditions and a list of solutions. 

This section reviews: 
Extent of the impact 

Process of survey development and information gathering 

Review of survey responses based on problems, solutions and unmet needs 

Program model 

Recommendations 
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Immigrant and Refugee Education 



Exient of the Impact 

iit)n. iuis i>c*com'-" tc*ntc*r ft>r immif^tcinis dnd re 
fuj^t-es It) scMile A few yeurs ago mosi of ihebe indj 
viduals enroUetl in ihe sujvn<ii and heguining ESL 
classes offered by communiiy colleges Now, ho 
wev er, limiieil English speaking sfudenti> are takmg 
c (nirsework all across the curriculum, 

t;ijrrenl tiaia sht)ws ihai the State has up lo 35,ooo 
SOLithedSi Asian refugees During the 1981 fall quar- 
ler, 2JJI miJivKki<Hs were enrolletl in regular tumon- 
paying classes. l>urinfl the 1982 fall quarier, 205o 
uert* m attendance From ihe course tootling roster for 
ih<" samt" ncvi*Kl, T^"^"^' siudents were enrolled jn ESL 

t,<irol Aikinan. in nn nrticle in "Lifelong Learning, ihe 
Aduli years.' (April. 1982^ stafc±> "lat "a growing 
problem ai t ommuniiy colleges is the sirain placed 
*>n Ihe (levelopnifnial skills or remedial programs by 
students who tome to ihe Unitetl Stales as refugees." 
She coniinues b> saying that the c t)lleges face a 
major jjroblem in how \o cope with the increasing 
numbers of siudenis from a variety of nationalities 
This impact \^ certamly true at Seattle Central 
c ommuniiy College, with or nearly half of all 

Tcfvtgee and immigrant students in the state. It has up 
to 3r> different languages spoken by students durmg 
most tiuarters 

Nt>t only are ItSL programs siralned to capacity in 
most colleges, hut the impact is experienced now by 
instructors in many j^eneral college acatlemsc antt 
Vocational classes Aikman says ' there is the siress 
and frustration endured by the Instrucn^r who is 
t»iicerne(i about ihe stutleni, hut who frequently 
doe? not have the time to respontl to the students 
problem. Even if he<slieHiadtime, how could she (he> 
help a studeni who barely speaks EngUsii?" 

With shrinkjngfi'mtls bemgavailabletothe commun 
ity college sysft-m. the range of available services has 
dimmi^hetl lisi_ classes available to limited English 
sp<*aker** have conceniratetl on college credit areas 
Stutients wilh low English proficiency have been re 
k^gntcHi to fewt-r offerings of ABU and ESL classes 
k h<»rat ten/etl t>y thither l<irger t lasses or waiting lists. 
lhereis<mticip<uediobe little c I uingeilurmg the next 
several years 

The community college that offers HSL classes for 
immigrants anti refugee stuilents contracts wUh the 
M(V'<*''innent of Social arKi Health Services for short 
term vot-ational training and st>me assistance in jt)b 
search t^fforis There is a need to expand ihese 
votafioiial traiaing options in the colleges li is 
rf<<>gnizetlJn>WfV<*r.tliai funding for immigrantsantl 
refuget* training prtjgrams Is only assuretl for 
njnt* iiinnih pcrK>ds and is coniintially experiencing 
eiiibacks Tliusthe n<'<-d for training will t oniinue with 
mc orisistency r(Mnainii)g a l<ir^^e problem 



Process 

Dunng the spring of 1982 a Task Fore e wab fornicd 
to Identify current needs and prt)blems from 
community colleges facing Ihe inipa(,l of immigrant 
^and refugee sludents In regular mainstream classes, 
U enlarged this mam charge by seeking solutions 
from faculty me Hirers who instruct these students in 
regular academic and vocational courses. It also 
warned to determine what problems or needs could 
be aniticpateddurlngihe next several years since the 
number of limited Englishspeakitig students will con 
linue to increase, 

A survey from was seni to each community college 
(see Appendix ill), it requested opinions relating to I } 
problems Students faced prior to entering their 
cla<;ses or I raining programs. 2> problems students en 
countered while enrolled in their classes or trafning 
programs, and 3) problems limited Bngllsh speaking 
students confronted upon completion oi their course 
Or training programs, 

A 'otalof 57 surveys were returned from I6(,anipuses 
in Washington. Twt) thirds of the respontients were in 
developmental educaiK>n departments or n>uni>el 
ing services. Only one third of the survey responses 
came from faculty m academic and vt)catK>nal de 
partments such as Busmess. Psychology, Eletttonics 
and welding. 



Review^ of Survey Responses 

As expected, the Highest concern was for lack of 
atletiuate skills in English, both written anti spoken. 
The responttents statements includetl commcmts 
such as; "barely adequate ", "enormous neetis , 
Inadequate skills due to inexperience" antJ can 
hardly converse" 

Arequestforsolutionsthat were currently being usetl 
did bring a vanety of comments Several examples 
were we use much one lo one \<\b ct^ntact and con 
versation with the insinictor anti " ent ouraging siu 
tlentsK^sperulas tiuuiy liourseachctay aspobsU)le»ii 
reading anci writing labs ". 

A request was matle for comments on anticipatetl 
problems Examples of these wc^e "conversatitjn in 
English will continue lo be a problem"", "we neett 
more (developmental) speech classes": anti "there 
neetli>tt) be morct>pportunilies for students tt> repe<ii 
parts of classes rather than take <m entire class over 
again" 
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Survey Area I 
Problems Prior to Entering 
Courses or Programs 

Survey responses idenrified the followtng 
problems: 



inadequate <;i'llls In Bngllsli 

♦ AllBngUSliSKUIsare weak 

♦ Speaking skills need Improvement 

♦ Listening skills need Imprcemt'nt 

♦ WiltlngskniSneedimprovemeni 

♦ Reading skills need impiovement 

♦ Understondlng and following directions 
nt*ed improvemeni 

♦ Being able to fill out forms needs 
tmprovemenr 

inabiltty totake tests in English 

♦ Inability fo write lab reports 

Inadequate skills In matliematlcs. 

♦ No problems 

♦ Some DrobiemSin specific areas (an 
example \s statistics In psychology) 

♦ Word problems ant! Specific iermlnology 
create difficulties 



Number of 
Responses 

20 
16 
i I 

0 



14 

8 
2 



Inadeqitaie study skills. 

♦ Inadequate English skills 4 

♦ Lnck efficient time ma nage ment reiatrng io 
study needs 3 

♦ Note taking l 

♦ Criitcalthlnkingskllis i 

♦ Taking} responsibility or ones own learning IS 
needed i 

Career dlreciions and needs 

♦ No problems 6 

♦ i-ack of awareness exists for career choices 6 

♦ Unreaiisiic goals 5 

♦ Poor self-evaluation abilities 3 

♦ Career choices Infliienceti by current 
financial pressures 2 

♦ Career choices are influenced by the im|>nct 

ot cultural differences 2 

♦ Same difficulty in career choices as 
American students I 

cultiiral dfferences 

♦ Difflcullles In adapting to their new country 

and liS'system'* 9 

♦ No c ultural problems 6 

♦ CtLitural differences exlSi 5 

♦ Tendency lo be "too shy" and lacking! in 
a55Cftiveness 2 

♦ lU^nected in th^-ir Englisli difflctililes and 
studyskills 2 

♦ Need to verbally communicate more and 
project ihelr voices I 

♦ Womt'n Students uncomforjable 

partk lphlin^ In cifisscs with men stad/^niS 
and men are uneomforiable with fernaie as 
teachers i 



other problems ihai exisi before 
ir^imif{rani and refugee siirdenis enier 
a course or program 

♦ Gap betwen refugee ami general BSL 
coursesand regular basic skills classes 
as well as a gap into other 

English- related areas t 

♦ Equlpmeni damage by students 2 

♦ isolated from general American life 2 

♦ Distracted by demands of ethnic 
organizations on campus I 

♦ Faculty members complain about 
immigrant and refugee students not 
berng prepared, yet they do not seek 
adequate identification of their students' 

needs I 



2. Survey responses offered the following solutions: 

Number of 
Responses 

26 

Id 

J J 

12 



♦ Referral to some ktnd of tutoring services 
and/or study skills classes 

♦ Advisetl to take more conversation 
classes or experiences 

♦ Advise<i to take more ESL classes 

♦ Referral lo coimseling programs, 
espec rally in career planning programs 

♦ Referral to developmental/ re medial 
courses/iabs for reading: md writing 
programs 

♦ Instructors should handle educational 
needs on an individual basis 

♦ Instructors need to plan to use different 
kinds of teaching techniques 

♦ i^eferral to additional ABE classes 
« Referral to math labs 

♦ Bilingual assistance 

♦ International club activities 

♦ personal assistance by Instructors 



lO 



6 
4 
3 
2 
I 
1 



3. Survey responses identified the following an^ 
ticlpaied problems: 



* ESL Classes must bridge the gap 
between ESi.and ihe regu at academic 
ami vocational programs 

f i.ack of adequme funding will continue, 
diminished financial aid for students 
and RSL program support 

* Continuing Sludent failure and 
fru Si ration 

* Nee<f for emphasis on two waycirituroi 
iiwareness sufjport 

* ThecontiniiingUick of available 
employment 



Number of 
Responses 

26 

12 
7 
7 

3 
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Survey Area H 

f^^EicLilty menibeis iit^xi Klt^MiiificcI probler ^s wNtc stu^ 
<k'n\s icere enroUt^d in dasses. 

00% Indicated a problem In English proficiency. 
40% staled studenis had Inadequaie career awa- 
reness. 



Ineidcqiieiie ha^^lc sKilts 

• Conilntilng need 'or l^n^llsti Itingimf^e 
[Mining 

• No problems 

• More l)cisLc sKiHs 

• AssfsUmcc wLih ^ibi%[re)Cilon eincl 
con<-epitK)ILZfMl<)[i noecictJ 

• Assisiance wiHi 5i>c]hiigtortho^raphy» 

• ilefcrmis needed 10 appropriate dassc? 



lixeeft*ilve ilnif coiiinirinients inierfere 
with siiKltes: 

• U<ies nur fit'em to inierjere with 
clfiisftwork 

• A prot>iem with m io^isi hnK oi alt 
refuitet* Mudenis 

• Child etire 

• Ht)n<i]ed on a case by case Dasts 

• Cuts ifi student benefits creates more 
nef'd (Of employment, which lessens 
ih<^ lime (or siuciy 

• More tmie must i>e spent on class 
prepare It ten 

• Classes mt;ei too often for .siiJ<ienis who 
musi work 



i.Qi. k of <ivaliabiiity oi support services: 

• i-ack oi eounisclor support 

• Lack of a borif]fi< le projiram or system 
for services wiili sensitiviiy and 
iin<iersifin<ttn^ [hroti^houi ihe collejie 

• Lack oi t^n^llsh skills assistance or 
Dilmf^oal help within counseling services 

• No problem 

• Menial lictiliti assiMance 

• Financial aid assiSfance 

• spec Services protJtr^inis need 10 
provide iisisi.stance 

• hirtiiie<l l^nglish speaking siu<lenis don't 
use availal)te services 

• S^Tvices used as neetled by sfucients 

• l utonnft assistances oe(^(ted at the 
tit'>{irinin>{ of coursework (or limited 
Hn^lish speaking stiKlents 

• More assistance needed for .siudonts 
atiendtiift evenmf? classes 

Other nee<Js fo-^ Immlftrant and refugee 
s[iidetits who are et trolled In regular 
college classes; 

• SkvIu al tind nutntiooal assistance is 
nt^ctUHl 

• F-trtannai sii|)porl with stot>iiitv is needed 



Number of 
Responses 



Number of 
Responses 
4 



• Students need to have a belter 
understandtngof the overall colloge 
system 

• Instructors need to make sure 
assignments are clearlfyunderstood 

• An advocate ts needecnib assist each 
student to get through iie red tape of 
the college- -^^ / 

^ Faculty need to recognize the tension 
students face in seeking a four-year 
degree as opposed lo getting an 
immediate job 

• some students not college orlenit^d 

• Insufficient funds for education and they 
cannot use ESL courses for humantiies 
credits which create some hardships 

• The necessity of part time work 
interfered with a student s time for 
learning 

• Need for preparing studenis to enter 
technical training programs 



Another suggestion Vk/asthai bilingual help be avalia^ 
ble through the colleges* International Club program. 



• improved tutoring systems either 
through college tutonng programs or as 
a part of the regular cI^jss activity 

• students must develop fiexiOilMy If they 
wish [o attend college 

• Current students should act as 
translators for new students as the need 
arises. Students might be hired under 
work study financial aids assistance for 
this activity 

• Greater use of basic skills programs 
including writing labs, math lahs and 
srudy skills courses 

• Student should un<tersiand that courses 
may have to be repeated and that (his is 
acceptable 

• More individual conferences between 
students an<i facLity are needed 

• Tile sharing of lecture notes should be 
pr<jmoted and viewed as acceptable 

• Stud'^nts should be encouraged to seek 
expe'-lcnces that allow for ^^rcater 
enculturtition 

• coun sell tig should be referral source 
with more group advisinft and uew 
immigrant and refugee students being 
invoiveci in orientation Sessions 

• C^ommunity as well as college reft^rraf^ 
resources should be used Informal 
attempts to link up refugee students 
With appropriate agencies and 
volunteers on and off campost's should 
he encouraged 



Number of 
Responses 
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Survey Area HI 
Problems After Completion of Ooursework 
or Program 

job search activities; 

• interviewing techniques need improvement 

• Low spt^aking skills hinder communication 

• Lack of understanding of employment procedures 

• Facing of prejudiced employers 

• Lack assertiveness in applying for jobs. 

Need for additional education: 

• MOi;t dc not continue fui<ner education at this time 
^ Continued language develoment is needed 

Other needs; 

• Need realistic approaches to career potential and 
possibilities 

• Need more orientation to employers and 
emploj^ment pr"":edures 

• Follow-up studit "^ould be carried out 

• Need lor more education for the community 
regarding acceptance of limited English speaking 
population 

Suggested solutions; 

• use the referral services the Department of 
Employment Security 

• Encourage the use of community sponsors for 
assistance 

• Encourage career planning while in college courses 

• use the campus placement office and resources 

• Have special Services tus. Office of Education) 
programs on campuses that have Immigrant and 
refugee students 

Several comments regarding anticipated 
problems after educational experiences have 
taken place In cominurilty colleges; 

• Identify the number of former students placed In 
employment positions as well as the number who 
^ire unable to find jobs because of their lack of basic 
skills, especially in [English 

• Have job placement and crosscuhural advising 
assistance on a permanent basis in the community 
colleges 

• tieeogni7e the impact on students" mental health 
and cultural adjustment 

• Provide ongoing financial support and career 
awareness to promote continuing educational 
activities. 

Almost all the unmet and aniticipated problems stem 
from the lack of funding. However, a short list of other 
concerns are. \ ) child care assistance, 2) mo^e support 
services providing individuals help with personal pro 
blemsavaflciblein a flexible manrier,and 3) job place- 
ment and job skills assessment. 

the (lucstion Is v^here do funds come from? A closer 
cooperntion between all servlCln^^ agencies would 
make more efficicni use of available funds Funding 
levels are Currently inadequate, but higher levels of 
funding might be better administered by an umbrella 
organization thai will offer comprehensive services- 
such as child care, mental healthjob assessment and 
placement, and basic Bnglish skills assistance. The 
community coMege seems like the logical agency/ 
cducfjtional institution to prov;(te this comprehensive 
service. 



Program Model 

The following Items are suggested as a model for the 
educational needs of limited Engjich speaking stu* 
dents; 

• Counseling and Advisement Services; 

Assign a faculty member or counselor as the ad- 
vocate for limited English speaking students. 

Refer ail students enrolling for the first time in 
classes beyond ESL to a testing/diagnostic pro- 
gram. Identify levels of proficiency needed for suc- 
cessful class performance. The diagnosis should 
review necessary speaking and listening skills. 

• Continuity of Instructional Progression; 

Provide sequenced classes so students do not en- 
counter gaps between ESL courses, between 
ESL and ABE courses* and between A BE and col- 
lege preparatory courses* 

• Support Services; ^ 

Provide class enrollment assistance 

Provide a designated advocacy individual. 

Provide tutoring assistance. 

Provide Job search assistance and planning. 

• Program Exit or Completion; 

Provide a follow up with students todetermine ef- 
fectiveness of instruction and training. Contact 
should be made with employers as well as stu- 
dents. 

tnform students of availability of further educa- 
tional services. 

Community Colleges with current immigrant and re- 
fugee programs that may provide other models or 
assistance are: 

Everett Community College 
Bilingual vocational ESL Training program In 
areas of; Welding, Food Technology and Chore 
Services, 

Big Bend Community College 
Tutoring assistance through the Special Services 
Federal program 

North Seattle Community College 
English as a Second Language pronunciation 
Lab 

Peer Tutoring proj^ram 
Asian Clul) activities 

Lower Columbia College 
TRIO program for Disadvantaged students 
Educational Services peer helper program 
"Rap Groups" for conversation iissistance 
Minority advisor planned activities 

Edmonds Community College 

vocational ESL program for electronic technician 
students. 
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The following rerommendaiions are presented for 
continuing the support for students with limited En 
^lish abilities; 

Recommendation i: 

Buikl a funding system that includes categorical 
funding for services and classes Institutions that 
should receive funding based Vi proportionately 
larger population enrollments. ^ 

Etoconimcndaiion 2: 

A portionof community college fundingshould pro^ 
vide services and classes to assist the limited En^ 
glish proficient population to enter regul?r college 
classes These services should include enhancing 
basic communication skills so students can enroll 
in college credit or certificated programs. Funding 
should also provide support services to these Stu^ 
dents during their training period and In next step 
educationtil or employment planning. 

Recommendation 3: 

Increase the linkage with community organiza^ 
tlonsin order to develop a comprehensive services 
delivery system. This system should include as^ 

' sessrnent activities, child care support and counsel 
ing assistance for mental heaith problems. Joint 
community college/community agency opera* 
tions will stretch both funding support and commu* 
nication networks In each community for limited 
English proficient students. 



Recommendation 4^ 

Encourage interdepartmental communication in 
each community college in order to clarify instruc^ 
tionalstandardsforeachtraining program and aca^ 
demic course, (North Seattle Community College 
has a model that may be used by other colleges.^ 

Recommendation 5: 

Counseling assistance for limited English proficient 
students must be strengthened. Specially assigned 
counselors should receive training regarding the 
needs of students, institutional policy should be es- 
tabllshed so referral routesare clear both for istrMC 
tors and students requiring counseling assistance. 
Faculty advocates and counselors should be as* 
signed to each immigrant and refugee student. 

Recommendatior^ 6: 

A faculty advisory committee should be estab 
llshed for assisting with policy development, with 
college network systems, and with ethnic com- 
munity linkage 
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Public Policy Recommendations 

Public policy for basic skills education is necessary for determining directions and 
objectives for tlie 1980s. 

Tiiis section presents eiglit public policy recommendations. 
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Public Polic y For Basic Skills Education 



H*tsK skills itiioii h<\7y<\ high [>nurity m Wjshjnti 
toll '->(<nc^ k uni[itujut> ^<>iii^f.tc^ Thi.- uiMructKJiiol pro 
KTiiins *i\(jilahlt pr<.>Nalr sKJilt^iit^ \\Jih tht* (.-titji^i 

< iio>i( [J <K<>dMnj^ or vnt Fnjuji<)l/ttH hna <ii Utwning 
(Ukl In^K Ktiitr ^ ujiiiibutL[if.t iiicruhcrb Jii iht" ^ ominiin 
ifv 

I UfK V *in^cis inusf bt* consKlered: 
{ I hi.* *K liK^v<MiKMU t>( h*isn skills in fe<Kjjnj^. wnftng. 
mfHht'n>f»nt s. lismiinrt ^ynti sjH wkini^ (for ESL sHi^ 

J iht^ <JchK NXMiK^nt o1 compcft'ncit's iicccs<iry for 
c\my into <ic<nlornic oi vocfifional pro^^mms. anti 

t 1 ht* ctssisTfirK with ongoing skills sii[)porr through 
tnt<»rjji>i cuul iyihct uthJtMficinal servjccs All fhrcc 
tirt'tj.s i nhttni ftir [>rospcTf of sutt:css in course 
wi^tk l^^ liiisingskjllslcvelsinvcrhfil. mathematics, 
rt cisomnM find stutly tcchnK|iies 

inofik r to rTuijnt<iJnijiiiilif\ ondexct^llcnt tMhc follow 

Polk y L It is rci oinnn^rnlctl ihut eat h totnm unify 
tollcgc |>rovitle n comprehensive bnsic skills 
tHliK'fiilon t urrltMiiini through an Identified pro- 
gnnn. 

H<iiionalr iii>pgt nt^r.jllyiicCeptetlth<itupto3:^itofthe 
tiduW popiilaiuJriLs not tHluc^HKinfilly functional or em 
pk>yablc^ in lUc c urrt^nt trnnsft>rming society. High 
unrin[>lo\*^jTH lit fchp prt lIk tcti tiirough the l^sus even 
fbou^h jobs \\'\U go iintiiletl M<Tny of these jobs will re- 
qiHfo higli ieN'i'i (.t>rnjK tent les in tt^chnokjgicdlfiekls 
An<iggrc^ssivt^ basic skifls program must be available 
thruugtu omnuuiit> t olleges. mustbeficcessif^kHfur 
iri>; iinirs i t)rrt'sp(>nding to atfult sfhetlules. must t>e 
i oiTipu'tu iiMve b> dt Mga *ind tnusi have continuity 
ftum one k vel to the next I his program creaies the 
link betv^t^en Ijmiied or oukf<ik tl skills for the educo 
iiondllv tlisatlvantagetl atlult antf new levels of t om 
prUMH \' w hieh int rense opportimities leatling to em- 
pk>vrne*ni 

Pol it y 2. It Is ret ommeiuletl ttiat assessment pro- 
t t^hires i>c^ esiahllshetl In each community col- 
It^ge tMisuring students, inrifructors, counselors 
ant' <ul visors t>ppt>rtiinitlt^s to identify basic 
It andng skills. 

R;itlt)nalo A k oniprehtmsive. campuswitk^ entrant e 
.ind j>l*ic t iiu rit lestinM program is ntn essary for tk 
r^ t ung stutkmts toapprt>t)riate basit* skills resources 
stft h an tixtiuil *iss<^ssrTn. nj sht^ultl inckitlecin evakia 
tion o( siu<lenis* abilities in wrifing. reatlmg. mathe 
iikitK 1isiening<intl speakuigdor stutk^iis) aud 
stud\ id hmtjucs 

Pt>lit \ I. It Is rt t t>mmetuletl ihat selection of 
tat iilt> <intl ST*jff bt^ glvt^n to cancfhJates wlio tfe 
monsiratt' <i ct)nimtiiTH^nt to basit skills etfuca 
tion as<ni int<^gral ftMture t>f tt^at hinganti learning 
^in all dJst ij>llnt^s. Sij))port for this t oinmlfnient 
t oiTics lrt>m t>rt)vidlng anti ont ouraglngct)ntlnu- 
t>us prt>fesslt>nal tk^vt^loj>iiieni at botli iht^ lt>t<H 
<ind st<itt^wttlc^ levt^ls. 



Rationale An expen,(.t>rKernetl fat iilty and staff is re 
tiuiretl if basic skills instruction to t>e ct>ntinuousiy 
suttesbful Rapitl growih in curriculum anti other 
arcab. including computer technolog>. requires a net 
work ft>r professional training and sharing The Wash 
ington Asst>ciation for Devek>pmcmtal Education has 
been organlzetl to provitle professional ct>nferences 
and workshops 

Additionally, peer review programs aid improvement 
in curriculum and instruction, and special interest 
meetings and presentationsprovideopporunitiesfor 
resources sharing Togeiher these inser vice professio 
nalgrowfh programs Dssist fai ukyanttstatfinupgrad 
ing their skills and understanding 

Policy 4. Because we are In a changing environ* 
ment.lt is recommendetl thai an accountable sys- 
tem beestabllshetl to ensure that program objet - 
lives are being met. 

itailonale. Accountability is required in the tieli very of 
basic slsills education dunng the IQSOS. Because 
changeis a constant in etfucakonalplDnning>evaKia 
tion must leatl it> continuous modification of basic 
skills programs in response to demonstratetl net*d It 
is ret^om mended that no less than every four years a 
review be initiated meoch college ieatling to program 
retluc tton or to oppropn<He support tnneb antl con 
duionstletermine need. 

Policy 5. It Is recommendetl that communicailon 
exisi bei ween comm unity col leges a ntf local pub- 
lic school systems relating to basic skills com pe- 
lencles of students. 

Hatlonale, 1 here must be tt>nimuoii>p *.oil<ihorfUit>n 
with public sc:htK>l personnel relating tt> prt>grebb and 
imprt>vement in basic skills t oinpett^rKies of stu 
dents Reductit>nof learnin^tlefit lencicbibihe goal of 
etiucationai systems m planning for <i high te<.hnt>l 
ogysocreJy 

Policy 6. It i,s recommendetl that basic skills pro* 
grams and college suppori services t ollaborate 
in provkling asslsuince to stutlenis enrolled in 
basIt* skills lmf>rovenient t ourses. 

HatitfUafe i here must he ck>se tit^s with stucfent sor 
vices support systemsineach t t>lk^gt> Counstlorsup 
pt>rt for as^sistance in college entry assessint*nt. crisis 
intt^rv<^Otion. ct>ilegtvct>mmimny referals find ticxt 
step etiucatit>nai t>r emplt>yment [fkinning is essnen 
tiai ft>r studenis in h<isic skills j>rt>gr*im This support 
givt^s recognitit>n it> btith the t tjgnitivt^ <jntl <kfft cii\e 
necHls of suidenis. 

Policy 7. It Is recominentletl thai resourt t > ft>r In* 
strucilon, asst^ssment and staff tlt*velopmeni In 
basit skills t^tUtt a tion bt^ organl/t^d.nitl manogtul 
ihrt)iigh <i sysk^m that ensurt^s the bt^st tpiality 
pt)ssiblc for Inst rue tiOn antl t>rt)grorns. 

Katitfiialc iligli tinalMv b*jsit skills programs art^ 
tlependt^nt upt>n *i systtMH ff>r sharing insiructional 
resourt es Tht* ct>ntiiui<aion of lik^ WAhi: R.\NK 
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instructtonat resources service for collection <^nU dis 
semination of i urnculum materials and other related 
itcnis 1^ essetihtjil for providing all colleges wHh cur 
rent knowteUge relating to the basic skills program at 
a redsontjiblc cost The goal of the WADE BANK ser 
Vjce IS to ratse the quality of instruction in each college. 

Secondly- the establishment of a grant program with 
S25.000 annually for curriculum and programimpro- 
verncnt is essential for enriching I he Instructional sys- 
tem and meeting the challenge oi upgrading basic 
skills educational services^ small grants between 
S200 and S8O0 will allow eac h college several curricu 
lum improvement projects to be developed each 
year. 

Together these two programs will enable teaching 
activities to be improved and shared. 

Policy 8 Fornula funding should provide a staf- 
fing ratio no higher than 25: i with the same mix of 
full and part time faculty as currenrly exists 

Rationale The tQr2 student lo faculty ratio in basic 
skills was 34. 1 for the community college system. This 



wjs a ise from a ratio of 29.1 in I98L A recom 
mendeu rate of 25.1 will provide educational assis 
tancetothe estimated 35S&of adults who are function 
ally illiterate or 111 prepared to face a world requiring 
competencies In reading* writing and computational 
skillsjn 1981 the stateofLouislana found thislevel of 
support to be necessary fora higher retention rate and 
a reduction In the Impact of declining first time enroll- 
ments. Included are costs associated with regular In- 
struction and Ih »tipport of counseling, advising and 
other next-step planning activities. 

Last of alL this funding level should be reviewed 
biennially with the intention of reducing support as 
basic skills needs In our communities decline. 

Conclusion 

Public policy statements provide opportunity for 
shared and strategic visions for basic skills education 
to be aired Politw.y. once determined- becomes the 
structural framework necessary for program planning 
leading to implementation and evaluation. The objec 
live IS quality education for students. 
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Academic Competencies 

As Defined By The College Board 

(The Chronicle of Higher Educaiiort: September 30. I98i) 



hi^iU>vv irif^ tifv il*L' ili^iimtioHb i?t {iLodeiiiK n>nipeten 
i^iL'^ — tihiltucs siiKlciith ncL'ii lo Lk) college work— 
pfL-ptircit in thciirst phcibc of the college liocsrd's Pro 

RCfiding Compefencies 

• The nt)]titv lo ulcntlfy and compreliend tlic main 
;incl subordinate ideas In a whiien work and lo 
summarize ihe Kk^as of one s own words. 

• Ihe 4ibiliiy to rtHijf^nizc dilfereni purposes and 
iTK'tiuntb of writing, lo Klenilf\' a writers point of 
View <ind hnu . dint to inierpiet a writer s meaning, 
infereniially as well as liierally 

• Tlie abj|ji\ ttj scpoiaie in ICS personal opinions ^md 
tissumpiions from a wnier's 

• r he ability ti)var> one sreatljnt? speed and method 
(survey, skim, review, quesimn and masrer^accord 

to Ihe type ot maierial <mit t>ne& purpose kn 
reading 

• 1 [ietihiUi\ ti>uheihe leaturesof books anti other re 
fcrenre maierials, such as lable of conients. pre- 
UK e, inuoduciion. lilies and siihiiiles, index. )^os 
sary. tipp' ..uix and hihlmgraphv 

• The ability lo define iintamiiuir wortt^ln tJectJtiing. 
using contextual t lues. or by using a dicuon<iry 

Writinfi Competencies 

• I he tibiliiy to conceive ideas aboui (% topic for the 
|)urpose of writing 

• Ihe aljilii\ to urganize, select and reltite uleas* <jnd 
to ouiline <wul develop ihem in coherent jjara 
graphs, 

• The al)ihty lo wftie Mandaul English sentences 
with K orret^i sentence siruciure. \erl) forrns. punc 
tuaiion. capit<illx<iiion. possessives, plural forms 
finil oiht^r nmitt^rs i>t jihh t»dnici>. wurd Lhoice and 
<;t)elling 

• the at>ihf\ tx> \tiry i)ne& writing st>le, including 
vocabulary cintl sentence .structure, ft)r different 
rciiders and pur|)oses. 

•ThealHliiv tt) improve one s tjwn wnting by resiruc 
turttig. L<?rret ting errors an^i rewriting. 

•The ability to gaiher mformrtion from priiTifiry and 
*;ecoinlary .sources: to write a repori tising ihis 
rese<jrch, ;k'' urtiiely. antl to cite sources proi^erly 

Speaking ancl Listening Competencies 

•The nihility to engage enik ally and constructively hi 
the exchange of Kle;is, [)artictilarly during class 
fliS(*usSK>iis find Conferences with Insirut^iors 

•The ahiliiy loaoftwer and fisk c|uestionscoherenily 
and concisely, and to ft>lk)w sj^oken instructions. 

•The ability to idt^ntify ami com[)rehend ihe mam 
and suhoidirniie ide^is m lectures ami discussions 
and to report at t Hr^itely what oihers have said 
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•The aoility to conceive and de\elop ideas about a 
topic for the purpose of speaLing to a group, to 
choose and organize related ideas, to present them 
clearly in Standard English, and to evaluate similar 
presentations by others. 

•The ability to vary one's use of spoken language to 
sun different situations 

Mathematical Competencies 

• The ability to perform, with reasonable accuracy, 
the computations of addition, subtraction, 
multiplication and division using natural numbers, 
fractions, decimals and Integers, 

•The ability to use effectively the mathematics of 
integers, fractions and decimals, ratios, proportions 
and percentages, roots and powers, algebra, 
geometry. 

•The ability to make estimates and approximations. 

and to judge the reasonableness of a result, 
•The ability to formulate and solve a problem in 

mathematical terms 

• The ability to select and use aj^propnate ap 
proaches and tools in solving problems (mental 
computatK)n. trial and error, paper and pencil 
techniques, calculator and computer^ 

•The ability to use elementary concepts of probabil^ 
ityand statistics. 

Reasoning Competencies 

•The at)ijit> to identify and formulate problems as 
well as the ability to propose and evaluate ways to 
solve them. 

•The ability to recognize and u<;e inductixe and 
deductive reasoning, and to recognize fallacies in 
reasoning 

•The ability to draw reasonable concluSK)nsfr<jmin 
formation found in various sources, whether wnt^ 
ten. spoken, tabular, or grapiiic, and to defend one's 
conclusions rationally. 

•The at)ility to comprehend, tievelop antl use con 
ccDis and generalizfitions. 

•The ability totitstmguish between fai t and ofjinii)n 
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srudying Competencies 

Tliissct of abilities is diffeient in kind fromihose which 
precede it They nre set forth here because they 
constitute the key abilities in learning now to learn. 
Successful study skills are necessary for acquiri njiihe 
other five competencies as well as for achieving the 
desired outcomes students are unlikely to be 
efficient in any part of (heir work without them 

one further difference must be expressed. Activities 
related toacquiring tfie basic studying competencies 
will fail unless students bear in mind the role of their 
attitude in the learning process. That attitude should 
encompass a sense of personal responsibility for 
one s Own progress* a desire lo make full use of the 
teacher as a resource and a willingness to conduct 
themselves in ways that make learning possible for 
their classmates as well as themselves, 

•The ability to set study i^oals and priorities consis 
tent with stated course objectives and one s own 
progress, to establish surroundings and habits con 
diicive to learning intlependently or with others 
and to follow n schedule that accounts for both 
short and longterm projects. 



•The ability to locate and use resources external to 
the classroom (for example* libraries* computers, 
interviews and direct observation) and to 
incorporate knowledge from such sources into \Ue 
learning process. 

•The ability to develop and use general and special- 
ized vocabularies, and to use them for reading* writ^ 
ing. speaking, listening, computing and studying. 

•The ability to understand and follow customary 
instructions for academic work in order to recall* 
comprehend, analyze, summarize and report the 
main ideas from reading* lectures and other 
academic experiences and synthesize knowledge 
and apply It to new situations. 

•The ability to prepare for various types of 
examinations and to devise strategies for pacing, 
attempting or omitting questions* thinking, writing 
and editing according to the type of examination, to 
saEisfy other assessments of learning in meeting 
course objectives such as laboratory performance, 
class participating, simulation and products of 
students^ evaluation. 

cThe ability to accept constructive criticism and 
learn from it. 
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